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CHAPTER II 

TEORYREVIEW, FRAME OF THINKING AND HYPOTHESIS 

 

2.1 Theory Review 

2.1.1 Concept of Writing Ability 

Writing is an activity to express one‟s thoughts ideas and feelings 

expressed in written language. In another sense, writing is an activity to express 

thoughts and feelings in the form of writing that are expected to be understood by 

the reader and function as an indirect means of communication. According to 

Pranoto(2004:9) writing is pouring thoughts into the form of writing or telling 

something to others through writing. Writing can also be interpreted as an 

expression of feeling as outlined in writing. In other words, through the writing 

process we can communicate indirectly. According to William ( 1089:18 ) writing 

is a creative act. The act of writing is a creative because it is requires to 

interpreted or make sense of something a experience test an event. In an 

experience a person of the events that occur in her sometimes someone pouring or 

express in written form so the created creative in writing. 

 According to Alderson ( 2002:1) the ability to write effectively becomes 

increasingle important in our global community and instructionin writing is this 

assuming an increasing role in both second and foreign language education. 

Houghton ( 2009 : 1) stated that ability is natural or acquired skill, talent or 

phisycal power to do something. It means that talent someone has that naturally 

exist in themselves. 

 According to Harmer ( 2007 : 112 ), writing is used as idea memories or 

practice tool to help students to practice and work with the language they have 
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learned before. Besides that writing as a process to get product is influenced by 

some elements such as vocabularies, grammar, organization, spelling and 

punctuation. Students have to write about what they think in their mind and state 

it on a paper by using the correct procedure. 

 From the explanation above it can be concluded that writing ability is skill 

in activity in expressing one's thoughts, ideas and feelings in written form. The 

writing ability is actually embedded in each person, but sometimes people are lazy 

to do it. By writing someone can communicate indirectly, because they can 

convey information or whatever ideas they make in the writing. 

2.1.2 Concept of Good Writing 

 Good writing is the writer‟s ability to visualize an audience. According to 

Seow in Richard and Renandya‟s (2011: 315-315) good writing process as private 

acrivity may be broadly seen as comprising of four main stages. The stages are as 

follows: 

1. Planning (pre-writing) 

Planning is an activity in the classroom encourages students to write. There are 

four stages in pre writing as follows:  

 Group brainstorming 

Group members spew out ideas about the topic. Spontanity is important her. There 

is no right or wrong answer . Students may cover familiar ground first and then 

move off to more abstract or wild territories. 
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 Clustering 

Students form words to a stimulus supplied by the teacher. The words are circled 

and then linked by lines to show discernible clusters. Clustering is a simple yet 

powerful strategy.  

 Rapid free writing 

Individual students freely and quickly written down single words and phrases 

about a topic. Rapid free writing is done when group brainstorming is not possible 

or because the personal nature of certain topic requires a different strategy. 

 WH-Questions 

Students generate WH Questions about a topic. More such as questions can be 

asked or answer to the first string of WH Questions , and so on. This can go on 

indefinitely. 

2. Drafting 

The writer are focused on outlines or  basic concepts that will be made into a 

short and long story. After student find out word list what they needed. Students 

can write what their idea. They can obey capitalization, punctuation and 

grammatical of the text. Once the writer has done some pre-writing and some 

organization to get rid of unnecessary information, begin the actual writing of the 

essay. 
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3. Revising 

Before, the students review their text on the basis of the feedback given in the 

responding stage. They reexamine what was written to see how effectively they 

have communicated their meanings to the reader. Revising is not merely checking 

for language errors (i.e., editing). It is done to improve global content and the 

organization of ideas so that the writer‟s intent is made to the reader. 

4. Editing   

At this stage, students sre engaged in tidying up their texts are they prepare 

the final draft for evaluating by the teacher. They edit their own of their peer‟s 

work for grammar, spelling, punctuation, diction, sentence structure and accuracy 

of supportive textual material such as quotations, examples and the like. Formal 

editing is deferred till this phase in order that its application not disrupt the free 

flow of ideas during the drafting and revising stages. 

 

 

 

Figure 1. The Cycle of Good Writing 

 From explanation above, that if want to make good writing. Students have 

to coonduct some stages for helping us to write what student want to write 

correctly. 
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2.1.3 Principles for Teaching Writing  

 Out of all of these characteristics of the written word, along with micro- 

and macroskills and research issues, a number of specific principles for teaching 

writing skills emerge. 

1. Incorporate practices of “good” writers 

The first guideline is sweeping. But as you contemplate devising a 

technique that has a writing goal in it, consider the various things that efficient 

writers do and see if your technique includes some of these practises. For 

example, good writers: 

1. Focus on a goal or main idea in writing 

2. Perceptively gauge their audience  

3. Spend some time (but not too much!) planning to write 

4. Easily let their first ideas flow into the paper 

5. Follow a general organizational plan as they write 

6. Solicit and utilize feedback on their writing 

7. Are not wedded to certain surface structures 

8. Revise their work  willingly and efficiently 

9. Patiently make as many revisions as needed 

 

2. Balance Process and Product 

Because writing is composing process and usually multiple drafts before 

and effective product is created, make sure that students are carefully led through 

appropiate stages in process of composing. This include careful attention to your 

own role as a guide and a responder. At the same time, don‟t get so caught up in 
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the stages leading up to the final product that you lose sight of the ultimate 

attainment: a clear, articulate, well-organized, effective piece of writing. Make 

sure students see that everything leading up to the final creation was worth the 

effort. 

3. Account for Cultural/literary backgrounds 

Make sure that your techniques do  not assume that your students  know 

english rhetorical conventions. If there are some apparent contrasts between 

students‟ native traditions and those that you are trying to teach, try to help by 

degrees, bring them to the use of acceptable english rhetoric. 

4. Connect Reading and Writing  

Clearly, students learn to write in part by carefully observing what is 

already written. That is, they learn by observing, or reading the written word. By 

reading abd studying a variety of relevant types of text, students can gain 

important insights both about how they should write and about subject matter that 

may become the topic of their writing. 

5. Provide as much authentic writing as possible 

Whether writing is real writing or for display, it can still be authentic in 

that the purposes for writing are clear to the students, the audience is specified 

overtly and there is at least some intent to convey meaning. Sharing writing with 

other students in the class is one way to add authenticity.  

2.1.4 Assessing Writing 

 The purpose of assessing writing is to inform instruction by determining 

when students understand what they write and how afficiently the use which 

comprehension strategies. Similiarly , an important purpose is determi 
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ning why a students may be struggling. Teachers should be adapts the collecting 

assessment data so that they can plan what, how, and when to teach writing. 

 According to  Brown (2007: 413) There are two things to be considered 

for assessing writing such as: 

1. Evaluation Checklist 

Brown (2007: 413) says that one way to view writing assessment is trought 

various rating checklist of grids that can be indicate to students their are as of 

strenght and weekness and in many cases such taxonomies are scoring rubrics. 

2. Writing Task 

Writing in essay in successive drafts, with checklist to guide evaluation , is 

one general category of writing assessment. Hedge in Brown (2007: 414) decsribe 

ever 50 different writing teachnique, all of which can have an assessment 

component. And a number of possible writing tasks according to their level of 

linguistic complexity such as: 

Imitative writingexercise in handwriting letters, words, and punctuation, 

keyboarding (typing) exercises, copying, listening close selection tasks (listen and 

write), picture-cued writing exrecises , completing forms and questionnaires, 

converting numbers and abbreviations to words and phrases, spelling task, one 

word dictation. 

Intensive (controlled) writingDistaction of phrases and simple sentences, 

dicto-comp (rewrite a story just herad), grammatical transformation exercises, 

picture description tasks , use vocabulary in sentence, ordering tasks (re-order a 

list of words in random order), short-answer tasks, and sentence complection 

tasks. 
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Responsive writing paraphrasing , guided writing (e.g: question and 

answer), paragraph contruction tasks (topic sentence, main idea, etc), responding 

to a reading or lecture. 

Extensive writingessay writing tasks, tasks in types of writing (recount, 

narrative, description argument, etc), tasks genresof writing (lab report, opinion 

essay, research paper). 

Based on the teory above , it can be concluded that there are many writing 

tasks can be practice by the students especially in writing activity. Based on the 

writing tasks, writing recount is extensive writing. So, the writer will choose the 

appropriate tasks that students need in the practice or evaluate their writing by 

using extensive writing task. 

Assessing writing is an area of study that contains theories and practice 

that guide the evaluation of a writer‟s performance or potential through a writing 

task. Brown and Bailey in Brown (2004:244) explained that there are five 

categories in assessing writing. 

TABLE 2 

ORGANIZATION ASSESSMENT CRITERIA 

Rating 

Scales 

Criteria 

20 – 18 Excellent to good :Appropiate title, effective introductory 

paragraph, topic is stated, leads to body, transitional expressions 

used conclusion logical and complete. 

17 – 15 Good to adequate : Introduction, body in conclusion is 

acceptable, some idea aren‟t fully developed, transitional may be 

absent. 

14 – 12 Adequate to fair : Mediocre introduction or conclusion, problem 

of idea  in body, problems of organization interfere. 

11 – 6 Unacceptable – not collage : minimally recognicable 

introduction, organization can barely be seen, problem of ideas, 

lack of supporting evidence, conclusion weak, inadequate effort 

at organization.  

5 – 1 Level work : Absence of introduction or conclusion, no apparent 

organization of body, any effort to organize the compositon. 
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TABLE 3 

CONTENT OF IDEAS ASSESSMENT CRITERIA 

Rating 

Scales 

Criteria 

20 – 18 Excellent to good : Ideas are clearly based on topic, ideas are 

concrete developed, no extrancous material. 

17 – 15 Good to adequate : Essay addresses the issues but misses some 

point, ideas could be more fully development, some ectraneous is 

present. 

14 – 12 Adequate to fair : Development of ideas not complete or essay is 

somewhat off topic, paragraph aren‟t divided exactly right. 

11 – 6 Unacceptable – not collage : Ideas incomplete, essay doesn‟t 

reflectcarefull thinking or was hurriedly written, inadequate 

effort in area of content. 

5 – 1 Level work : Essay is completely inadequate and doesn‟t reflect 

collage- level work, apparent effort to consider the topic carefull. 

 

TABLE 4 

GRAMMAR ASSESSMENT CRITERIA 

Rating 

Scales 

Criteria 

20 – 18 Excellent to good : Native- like fluency in English grammar, 

correct use of relative clauses, prepositions, modals, articles, verb 

forms, tense, sequencing, no fragmentor run-on sentences. 

17 – 15 Good to adequate : Advance proficiency in English grammar, aby 

some problem in grammar, no fragment or run-on sentences. 

14 – 12 Adequate to fair : Ideas or getting through to reader, but grammar 

problems are apparent and have a negative effect on  

communication, run-on sentences or fragment present. 

11 – 6 Unacceptable – not collage : Numerous serious grammar 

peoblems interfere with communication of the writer‟s ideas, 

difficult to read sentences 

5 – 1 Level work : Severe grammar problems interfere greatly with the 

message, reader can‟t understand ehat the writer as trying to say, 

unintelligible sentences structure. 

 

TABLE 5 

MECHANIC ASSESSMENT CRITERIA 

Rating 

Scales 

Criteria 

20 – 18 Excellent to good :Correct use of English writing convention, left 

and right margin. All needed capitals, paragraph intended, 

punctuation and spelling very near. 

17 – 15 Good to adequate : Some problems with writing convention or 

punctuation, spelling errors, left margin correct, paper is near. 

14 – 12 Adequate to fair : Uses general writing convention but has error, 

spelling problem distract reader, punctuation errors interfere with 
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ideas. 

11 – 6 Unacceptable – not collage : Serious problems with format of 

paper, error in sentences punctuation and unacceptable to 

educated readers. 

5 – 1 Level work : Complete disregard for English writing 

conventions, obvious capital missing, no margin and spelling 

problem. 

 

TABLE 6 

VOCABULARY ASSESSMENT CRITERIA 

 

Rating 

Scales 

Criteria 

20 – 18 Excellent to good : Precise vocabulary usage, use of parallel 

structure, concise and register good. 

17 – 15 Good to adequate : Attempts variety, good vocabulary, not 

wordly, register ok, style fairly concise. 

14 – 12 Adequate to fair : Some vocabulary misused, lacks awareness, 

of register, may be to wordly. 

11 – 6 Unacceptable – not collage : Poor expression of ideas, problems 

in vocabulary, lacks variety of structure. 

5 – 1 Level work :Inappropiate use of vocabulary, no concept of 

register or sentences variety. 

 

 

2.1.5 Concept of Text 

Text is a discourse realized in writing. text can be interpreted as a unit 

lingual can dimediakan be written or oral with organizational structure certain to 

express the meaning of the conceptual. Eriyanto (2001: 3) stated that text almost 

the same as the discourse. The difference if text can only be delivered in written 

form only, while the discourse can be delivered in the form of oral or written. 

Alex Sobur (2004: 53) explained that text as a set of signs transmitted 

from a sender to a recipient through a particular medium or certain codes. It can 

also be called a newspaper or personal letter whose contents are a written text that 

makes a reader know the intent of a writer in writing. newspapers, magazines are 
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also like tools that are distributed in the form of text and there are certain codes in 

a title so that readers are more interested in reading them. Based on standard of 

content in senior high school, there are five kinds of text taught in the first level of 

senior high school, those are : recount text, narrative text, procedure text, 

descriptive text and news item text. 

According Mulyono and Widayanti( 2010 ), the  five text that are taught at 

the first level of senior high school are : 

1. Recount Text 

Recount text is a text that is usually used to describe past events. Its 

purpose is to entertain the audience or to inform about an event in the past. 

The main characteristic of recount text is the past tense or past tense sentence. 

The structure of the recount is as follows. Orientation: the opening paragraph 

that contains the introduction and background of the event. Events: paragraphs 

containing events that have been experienced by the subject. Reorientation: 

contains conclusions from the events experienced. 

2. Narrative Text 

Narrative text is a text that contains stories and stories of events that 

follow the author's timeline. Narrative text is usually used as entertainment for 

a reader with various events as if the event was actually experienced by the 

reader. The structure of the narrative text is as follows. Orientation: contains 

an introduction to the story to be picked up, usually there are swallowing 

characters and other backgrounds. Complication: contains the core story of the 

story which is marked by a conflict that occurred against the character of the 
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story. Resolution: the final part of a story marked by conflict resolution. Coda: 

contains conclusions from the story. 

3. Procedure Text 

Procedure The text of the procedure contains text that explains the 

steps and ways to do things correctly. The purpose of this text is to tell the 

reader how to do or make something. The structure in the procedure text 

consists of. Aim: contains an explanation of the purpose of the process of 

making something. Materials: contains items and objects used in the 

manufacturing process. Steps: contains the process and steps for making 

something. 

4. Descriptive Text 

Descriptive is a text whose content is about the description of an object 

in detail so that the object is real. The purpose of descriptive is to provide a 

detailed description of a person, object, or condition so that it seems as if it is 

real to a reader. The descriptive text structure consists of Identification and 

description. 

5. News Item Text 

News item text is type of text has the main function or communicative 

purpose to inform readers or listener or viewers about events of the day that 

are considered newsworthy or important. Generic structure of news item are 

headline title, summary of event, background of event and source. 
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From the explanation above, text is a discourse that can be written or spoken 

in a conceptually structured manner. Text can also be interpreted as a discourse 

formed in a newspaper or personal letter distributed in the form of text and has a 

certain code in a title so that readers are more interested in reading it. Examples 

are recount text, narrative text, procedure text, descriptive text and news text items 

and others. 

2.1.6 Concept of Recount Text 

In Senior high school, there are some text taught : Narrative, procedure, 

recount, report and analytical expososition text. But, in this research writer given 

one of text is recount text. Recount text is text which retells experience or past 

event.  Recount text is text to retell past event or experience that the researchers 

have. According to Purnomo( 2007:18 ) recount text has purpose to entertain or to 

inform the audiences. Usually, recount text retells their experiences, such as 

holiday, daily activity and etc. The purpose of recount text is to inform and to 

entertain the past event for readers. According to Hendrawan(2011) recount text is 

text which retells events or experiences in the past. There is no complication 

amongthe participants and that differentiates from narrative. In conclusion, 

recount text is a text which retells past event or something which is happened in 

the past. 

2.1.6.1 Types of Recount text 

Recount text is spoken or written text which retell past event. Recount text is 

used to relate experiences or retell events for entertain or inform the readers. 

There are some types of recount text, they are: 

1. Personal recount 
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Personal recount is Retelling an activity that the researcher has been 

personally involved in and maybe used to build the relationship between the 

researcher and the reader. e.g.: anecdote, diary journal, personal letter. 

2. Factual recount 

Factual recount is Reporting the factual of an incident by reconstructing 

factual information. 

Usually, factual recount is biography, autobiography and history. 

3. Imaginative recount 

Applying factual knowledge to an imaginary role in order to interpret and 

recount events. Imaginativerecount is imaginative of person mindset to imagine 

their life. Imaginative recount is one way to recount or recreate a story experience 

or an event. Imaginative recount differ from personal and factual recounts. In a 

lesson plan that involves an imaginative recount, one whould ask the author to 

take opn an imaginary role as he or she describes an event, written piece or 

experience. 

4. Procedural recount 

Procedural recount is Recording the steps in aninvestigation or experiment 

thereby providing thebasis for reported results or findings. A procedural recounts 

events such as a science experiment or cooking. Procedural recounts present the 

events chronogically : the purpose of procedural recount is to inform the audience. 

5. Literary recount 

Literary recount is to retell a series of events for thepurposes of entertaining. 

Literary recount is use in literary and by creative writers to tell what happened in a 

way which entertains. Literary recounts can be found in storie, poem and song. 
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Usually the story teller establishes mood or atmosphere in which the events take 

place and reveals to the audience why the events are significant. 

2.1.6.2 Language Features of Recount text 

Recount text is one of the kind texts which retellpast events. There are 

language features of recount text: 

1) The recount text has a tittle which summarized thetext. 

2) The recount text has specific participants 

3) The basic of recount text consists three parts :orientation, events in 

chronological order,concluding comments expressing a personalopinion regarding 

the events described. 

4) Events are described using past tense and adverbsto add more detail to the 

verbs. 

 

2.1.6.2 Generic Structure of Recount text 

Generic can be recognized from three rhetoricalstructures. They are social 

function, thematic structure and language features. Genre differs in terms of 

theirsocial purposes for which a cultural interacted. Theyalso differ with respect to 

the stages or schematicstructures through the social processes are achieved.The 

social function of recount text is to retell pastevents or experiences. There are 

generic structures ofrecount text: 

1) Orientation 

Provide the setting and produces participants. Itprovides information about 

who, where and when. 

2) Events 
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Telling what happened, present event in temporalsequence. It is usually 

recounted in chronologicalorder. Personal comments and evaluative 

remarks,which are interspersed throughout the record ofevents. 

3) Re-orientation 

Optional-closure of events. It is rounds off  thesequence of events. 

 

As Example of Recount Text : 

A Trip to the Zoo 

Orientation : Yesterday my family went to the zoo to see the elephant and 

otheranimal ( In this part explain When, how, why the 

event happened ) 

Event 1:When we got to the zoo, we went to the shop to buy some food to give to 

the    animals. After getting the food we went to the nocturnal 

house where we saw birds and reptiles which only come out at 

night. 

 ( In this stage explain the stages of the event ) 

Event 2: Before lunch we went for a ride on the elephant. It was a thrill to ride it. 

Dad nearly fell off when he let go of the rope. During lunch we 

fed some birds in the park. In the afternoon we saw the animals 

being fed. 

Re- Orientation : When we returned home we were tired but happy because we 

had so much fun. 

 ( This section is a closing section that explains the summary of 

all events that have occurred ) 

 

2.1.7 Attention Relevance Confidence and Satisfaction ( ARCS ) Model 

ARCS ( Attention Relevance Confidence and Satisfaction ) is strategy that 

designed by John Keller (1987) to motivated student learning. Keller has 

compiled a set principlies motivation that can be applied in the learning process, 

known as the ARCS Model. Any teacher attempted to implement the principlies 

of motivation in the learning process, remember the key for conditioning students 

in learning is the teacher. 
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Keller (2010:47) Explained there are four motivational conditions that are 

described as follows: Attention, Relevance, Confidence and Satisfactio (ARCS) 

Model. 

1. Attention 

Attention is form of guidance to be consulted or centralization of power and  

psychic energy in dealing with an object, in this case the events of the process of 

teaching, learning in the classroom, attention can mean the same as concentration, 

can also point to an interest „momentum‟ is feeling attracted to problem are being 

studied. Keller (1987:3) attention is a element of motivation and is also a 

prerequisite for learning. The motivational concern is for getting and sustaining 

attention. 

The characteristic of attention phase are: 

1. Keller (2010:47) said that attention can be gained in to ways: (1) 

Perceptual Arousal- Uses suprise or uncertianly to gain interest. Uses 

novel, suprising, incongruous and uncertain events or (2) Inquiry Arousal- 

stimulates curiosity by posing challenging questions or problems to be 

solved. 

2. Methods for grabbing the learners‟ attention include the use of: 

 Active participation-adopt strategies such as games, roleplay or 

other hands-on method to get learners involved with the materials 

or subject matters. 

 Variability- to better reinforce materials and  account for 

individual diiferences in learning styles, use a variety of methods 
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in presenting materials ( use of videos, short lectures, mini-

discussion groups). 

 Humor- maintain interest ny use a small amount og humor (but not 

too much to be distracting) 

 Incongruity and Conflict- A devils advocate approach in which 

statements are posed that go againts learner‟s past experience. 

 Specific example- Use a visual stimuli, story and biograpghy. 

 Inquiry- Pose questions or problems for the learners to solve ( 

brainstrominh activities). 

2. Relevance 

Generally, in the learning process when a person does not have a strong 

motivation in leraning, it was immpossible they will be able learn well. The 

facilitator task generates and creates the creative ways to motivate participants. So 

to fulfill to desires we should set off the fondation and we need to motivate 

student and creative  interactive learning. 

The motivation requirements are come from basic psycological need and the 

highest motivation is coome from self-actualization. According Malow‟s Seven of 

which are biological needs to include  the non-biological self-esteem, to actualize 

them. 
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Based on Keller(2010:48) description Relevance phase are consist of: 

 Help students their likelihood for success. If they feel they cant‟t meet the 

objectives or that the cost (time or effort) is too high, their motivation  will 

decrease. 

 Provide objectives and prerequisites- Help students estiamte the 

probability of success by presenting performance requirements and 

evaluation criteria. Ensure the learners are aware of performance 

requirements and evaluative criteria. 

 Allow for success that is meaningfull. 

 Grow the learners- Allow for small steps of growth during the learning 

process. 

 Feedback – Provide feedback and support internal attributions for success. 

 Learner control – Learners should feel some degreeof control over their 

learning and assesment. They should beleive that their success is a direct 

result of the amount of effort they have put forth. 

 

3. Confidence 

Confidence is important in learning process, student can give a suggestion and 

new idea without feeling nervous or afraid with the condition. In order to raise 

critical awareness in the process of learning, learning process shouldn‟t get more 

control of teachers or just use teacher‟s  centered model, this model just produce 

more memorizer rather than ability of how to learn and eventually after students 
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graduate can‟t do anything they don‟t have capability in a society that plural 

heterogeneous and multi-issues. 

4. Satisfaction  

Satisfaction is positive feelings that can arise when people have a respect foe 

their effort of work. These feelings can rise to positive feelings of self-esteem by 

evoking the spirite and motivate. The example  to evoking learninf spirit are: 

 By say “good” great, a“ and give praise when students answer/ask 

question. 

 By positive verbal to response when the question/ answered students by 

rising hand or bobbing his head. 

 Praise and encouragement student with a smile and a sympathetic view of 

the participation of students. 

 Provide guidence to students in order to give the correct answer. 

 Give simple directions so that students that the correct answer. 

Keller (2010:52) To achieve improve motivation and get satisfaction the 

teacher should do this step: 

1) Learning must be rewarding oe satisfying in some way, whether it is 

from a sense of achievement, praise  from higher-up, or more 

entertainment. 

2) Make the laerner feel as thoughthe skill is useful or benefical by 

providing opportunities to use newly acquired knowledge in areal 

setting. 



 
 

28 
 

3) Provide feedback and reinforcement. When learners appreciate the 

result, they will be motivated to learn. Satisfaction is based upon 

motivation, which can be intrinsic and extrinsic. 

4) Do not patronize the learner by over rewarding easy tasks. 

 

2.1.7.1 Weakness and Strength of ARCS Model 

According to Awoniyi (1997: 30) learning model ARCS this has the 

strength that is as follows: 

1. Provides instructions: active and provide the direction of what to do by 

students. 

2. How the presentation of the material with model arcs this is not only with 

the theory of the application less interesting. 

3. Models of motivation reinforced by the design of the form of learning 

student-centered. 

4. The application of the model arcs improve the motivation to repeat the 

back other material that substantially less interesting. 

5. Assessment thorough against abilities that more than the characteristics of 

students in order to learning strategies more effective. 

Weakness that is as follows: 

1. The results of affective students difficult assessed quantitative. 

2. Development continuously through the model arcs this difficult to be used 

as assessment. 
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2.2 Frame of Thinking 

In order to achieve the goal in a leraning process, the selection of model and 

media used is very essential to be paid attention. The effective media used is 

assumed will make the students easier in understanding the material, finally will 

make them have good achievement the learning process. Related to writing the 

use Attention Relevance Confidence and Satisfactio( ARCS ) model motivation 

will be effective to make students more interested in the learing process, make 

 them involved actively, so they will have more chance to practice their 

writing especially in recount text by ARCS their writing ability will creative. 

 

 

 

 

Picture 2. The influence of using Attention Relevance Confidence and 

Satisfaction ( ARCS ) Model toward student‟s writing ability in Recount text at the tenth 

grade of  MAN 2 North Lampung Academic year 2019/2020. 
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2.3 Hypothesis 

 Based on the theories and the frame of thinking above, the researcher 

formulates the hypothesis as follows : 

Ho :  There is no significant influence of Attention Relevance 

Confidence and Satisfaction ( ARCS ) Model toward student‟s 

writing ability in Recount text at the tenth grade of  MAN 2 North 

Lampung Academic year 2019/2020. 

Ha : There is significant influence of Attention Relevance Confidence 

and Satisfaction ( ARCS ) Model toward student‟s writing ability 

in Recount text at the tenth grade of  MAN 2 North Lampung 

Academic year 2019/2020 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


