
 

 

 

 

CHAPTER II 

THEORY REVIEW, FRAME OF THINKING, AND HYPOTHESIS 

 

 

2.1 Theory Review 

2.1.1 Concept of Reading Comprehension 

Reading is one of the important skills to master a foreign language. 

Then, Harmer (2007:99) says "reading is useful for language acquisition as 

long as students more or less understand what they are reading, the more they 

read, the better they get it" as explained that the more students read it the 

easier it is to get the message delivered text. According to Gupta (2008:77), 

understanding reading is the process of understanding and constructing the 

meanings of each text. Tarigan (2008: 7) says that reading is a process carried 

out and used by readers to get the message the writer wants to convey through 

written language. So the constant process of guessing and what one brings to 

the text is often more important than what is found in it. McNamara (2006:3) 

also defines reading as an extraordinary achievement when one considers the 

number of levels and component that must be mastered. 

In addition, Brown (2004:189) adds that reading is a process of 

negotiation of meaning. In this process, readers use their initial thoughts to the 

basic parts of the reading process so as to reach their understanding of the 

meaning of the text they are reading. Furthermore, Nunan (1989:72) states that 

in reading, the readers do a solitaryactivity in which the reader interacts with 



the text in isolation. This activity involves a lot of interaction between readers 

and what they think into the text such as prior knowledge and use of strategies, 

as well as variables related to the text such as interest in the text and 

understanding of the type of text. Harmer (2002:199), adds that when students 

read a newspaper or story, they share their various skills. In this case reading 

is a skill of each which requires the reader's ability to make interactions 

between linguistic knowledge and world knowledge. 

Related to reading, there is comprehension which related in comprehend 

the students’ reading activity. McNamara (2006:4) explained that 

comprehension is not always effortless and fast of course. In line with the 

previous definition, Nation (2009:71) says that comprehension is very 

important to develop fluency in reading. General, according to Grabe and 

Stoller (2002:17), reading comprehension is the ability to understand 

information in text and interpret it appropriately.  

Reading comprehension refers to reading with understanding. 

Understanding written text means sampling information from it as efficiently 

as possible. Typically, in books on reading comprehension, the question 

includes the reader reminding what he has read without any further text. 

Reading is also defined as a process of understanding the meaning of a text. 

Unless students have a low vocabulary, it makes it difficult for students to 

know the content of the text. 

Klingner”(2007:2) adds that reading comprehension is “the process of 

constructing meaning by coordinating a number of complex processes 

including word reading, word and world knowledge, and fluency”. In order to 



interpret the students’ ability to uderstanding the meaning that convey the 

writer on the text. There are instructions to help the teacher as reading activity, 

especially in reading comprehension. There are three steps into the 

instructions, namely: mention, practice, and assess. So, the teacher can 

mentions the students’ skills that will be use and give the students opportunity 

to practice these skills through assignments or worksheets, and finally assesses 

the success or failure of using these skills. Liu (2004:226) adds that many 

reading comprehension studies consider the extent to which visuals, that is any 

graphic display that portrays all or some accompanying text’s content, help 

reader to comprehend factual information. 

Based on the explanation above, it can be simply that the purpose of 

reading comprehension is to comprehend the text in students’ activity. Then, 

how to get the information from the text, which is a process that can construct 

the meaning from any process. The process include the reading word process, 

knowledge of the words and fluency.  

 

2.1.2 Types of Reading Comprehension 

When one wants to understand a particular text one of the important 

activities one has to do is activate background knowledge. It is similar to what 

was said earlier that in reading comprehension consist on integrating process 

and find the relate information to the students’ understanding. 

Bos and Vaugh (2009:314) adds reading comprehension can divide into 

three types from activate of the readers understanding to construct the 

meaning.  The first things to what is textual explicittly. This study, the reader 



is facilitated by some information in the text which is emphasized in the text 

clearly. Therefore, the reader should not to break through or remember his 

knowledge in depth. The second type includes what is implied textually. Into 

this part, the readers only need to remember how their understanding in order 

to get the information from the text, because the information obtained in the 

text is not sufficient to make them understand the text. And the latter belongs 

to what is implied scripturally. It is intended that readers can read with a type 

of reading that they have to open their background knowledge in depth to 

understand the text. There is not information in the text that is derived 

explicitly or implicitly. In situations like this, the reader should more extensive 

to develop their knowledge  in order to they can easier to understand the 

meaning of the text.  

Additon, Brown (2001:312) implies that reading comprehension can be 

divide into two types from the ways of reading. In first category are including, 

silent reading and oral reading. In oral reading means that reader use the ways 

aloud in read or the known as reading aloud. But in silent reading, it means 

that reader only silent when they read something. In other words, the reader 

did not produce the voice from their mouth but they still read the text well.  

In another category are including intensive reading and extensive 

reading. Reader that use intensive reading is a reader that only focus on the 

details of linguistic from the text. Whereas, reader that use extensive reading 

is a reader that only will get the information and news from the text. They 

might also will get to entertain their selves after they read something. 

Actually, people often apply the reading comprehension but there is no who 



conscious about that. As a teacher, we should help the students to more 

practice on this reading activity such as this. It makes students enrich various 

ways to read. The teacher also need guide the activiteies of reading on this 

type of reading, but the theoires of type on this reading is not to students 

know.  

Besides, Brown”(2004:187-188) mentions two elements of reading 

comprehension, as follows: micro skills and macro skills. The descriptions of 

micro skills are presented, as follows: 

a. Discriminating among the distinctive graphemes and orthographic patterns of 

English 

b. Retaining chunks of language of different lenghts in short-term memory 

c. Process writing at an efficiemt rate of speed to suit the purpose 

d. Recognizing a core of words, and interpret word order patterns and their 

significance 

e. Recognizing grammatical word classes (nouns, verbs) 

f. Recognizing the particular meaning  

g. Recognizing cohesive devices in written discourse  

 

The desccriptions on macro skills include the following skills: 

a. Recognizing the theoretical forms of written discourse and their significance 

for interpretation. 

b. Recognizing the communicative functions of written texts, according to 

formand purpose. 

c. Inferring context that is not explicit by using background knowledge. 

d. Distinguishing between literal and implied meanings. 



e. Detecting culturally specific references and interpret them in a context of the 

appropriate cultural schemata.   

f. Developing and using a battery of reading strategies, such as scanning and 

skimming, detecting discourse markers, guessing the meaning of words from 

context, and activating schemata for the interpretation of texts. 

 

From of those the explanations, it can be concluded that types of reading 

comprehension divided into any types. It can divide by performance on 

reading comprehension and can also by elements on reading comprehension. 

That’s so important for students to be mastered on micro skills and macro 

skills on reading comprehension. 

 

2.1.3 The Process of Reading Comprehension 

Reading is the process of giving meaning to words, intonation, and 

gestures conveyed by text messages, also received the information. For the 

simply, more than one process to read the reading activities. They also still 

process the language to translate the meaning for itself such as listening and 

reading (receptive processes), speaking and writing (productive process), also 

thinking process. It wa said by Johnson (2008:7). It is important process that 

should occur in reading activities.  

It happened when readers read text, clarify text, and state text 

information. Grabe (2009:14) argues that the reading process includes a fast 

process, an efficient process, an understanding process, an interactive process, 



a strategic process, a flexible process, an objective process, an evaluative 

process, a learning process and a linguistic process. This happened during the 

reading activity. 

The reading comprehension process based on the order in which the 

reader decodes the language can be divided into three categories; bottom-up, 

top-down and interactive reading (Goodman in Brown, 2001: 298). In the 

bottom-up process, the reader must identify and decode the language features 

of the text including letters, tenses, and speech. In this process, the reader must 

first decode the text to understand the text.  

Then in the top-down process, the background knowledge used by the 

reader to understand the text is that the reader sees the text title and relates it 

to his knowledge to be able to guess the content of the text. Finally, in 

interactive reading, the bottom-up and top-down processes that the reader will 

combine. Readers not only identify and decode the language features of the 

text but also use their background knowledge and experience to understand the 

text. 

In learning reading comprehension, there are several strategies that the 

teacher needs so that students can understand the reading text. 

Brown”(2000:306-311) mentions ten strategies should apply in reading 

comprehension to get the succesful achievement, they are: 

1. identify the purpose of reading 

2. use graphemic rules and patterns 

3. use silent reading to relatively rapid comprehension (intermediate to advance) 

4. find the main idea by using skimming 



5. find specific information by using scanning 

6. use semantic mapping or clustering 

7. guessing when you are not certain 

Those strategies above is helpful to students in order to comprehend the 

text when they read. They can use one of the strategies that suitable of their 

purpose in reading. In each strategies has its different purpose. It means that 

not all of the strategies can suitable to develop students’ ability in reading. 

But, they can be mastered those strategies with practice repeatly and 

consistently 

2.1.4 Reading Assessment 

Brown (2004:5) says reading assessment can divide into two different types. 

Which one is informal assessment. It is done by teacher withiut designing the 

assessment first in form of such as comments or respons. But it should incidental, 

unplanned, or impromptu feedbacck to students such as “Good Job”, “Great Job”, 

and another. Moreover, it can be done after students give their comments on 

students paperand correcting students’ pronunciation. Another one is a formal 

assessment. Formal assessment is opposite with informal assessment. The teacher 

provide the several exercises or assignments to assess student competencies, such 

as quiz or exam.  However, the formal form of assessment is not a test, because 

the assessment is designed by the teachers themselves, not by the government 

administration. 

Richards and Schmidt (2002:443) argues that different types of reading 

comprehension are often distinguished, according to the reader’s purposes in 



reading and the type of reading effected. The followings are commonly referred 

to: 

a. Literal comprehension: reading is to understand, remember, or recall the 

information explicitly contained in a passage  

b. Inferential comprehension: reading is to find information which is not 

explicitly stated in a passae, using the reader’s experience and intuition,a nd 

by inferring 

c. Cricitical evaluative comprehension: reading is to compare information in a 

passage with the readaer’s own knowledge and values 

d. Appreciative comprehension: reading is to gain an emotional or other kinds 

of valued respons from a passsage 

Besides, it is done by teacher to use those kinds of the asssessment 

above in the class. Teacher also should know how the students’ achievement 

on reading comprehension. Anderson (2002:206-232) adds that there are some 

reading assessments that should apply by the teacher, as follows: 

1. Integrative test 

Integrative test is a test to measure the students achievement on reading 

comprehension more than one aspects. That’s aim to assess more than how 

well students read, but also how students understand thetxt and respond to the 

messasge of the text. 

2. The cloze test and gap-filling test 

The cloze test is a test which the studnets should delete the selected texts 

in every number of words ( usually being a number somewhere 5 and 12 ). 

Test taker has to restore some words that have been deleted. However on gap-



fillinf test, the students should delete some words in rational basis. Do there is 

no pseudo-random deletion. 

3. Multiple choice test  

Multiple choice test ia a test which the teacher have to any questions and 

the anwers choices that should aswered by the students correctly. It can 

control the range of possible answers as distracters and the students’ though 

process when they will respon the text 

4. Matching technique  

Mataching technique is a technique to ask the stuednts find the match 

against each other, such as find the match of title to this paragraph. 

5. Dichotomous technique 

 Dichnotomous technique is a technique to test the students by present the 

statements that relate from the text. The teacher should present two answers 

choices for students. It can be true or false statements oand agree or dissgree 

about something. 

6. Short-answer techniques  

 Short-answer technique is a technique to test the students by alllow them 

answer a question in a few words or a brief response. 

7. Summary test  

 Summary test is a test to know how students’ perform ans summarize the main 

ideas from the text after students read the text. 

 

Teachers can select more than one reading assessment to check student 

competency. The teacher can also use two reading assessments to assess 



student competence from one reading text. Those reading assessments can be 

used to measure the students’ competence in the form of score. The researcher 

choose the assessment from Richards and Schmidt (2002:443) to assess the 

students’ reading comprehension. 

 

2.2 Narrative Text 

Mayers (2005:52) states that narration is one of the most powerful ways 

to communicate with other people. A great story to make the reader respond to 

an event in your life as if it were the reader's own event. The reader not only 

understands the story, but the reader can almost feel it. Actions, details, and 

dialogue make readers appear real and make it happen to them. Moreover, 

Anderson (1997:8) states hat narrative is a set of texts that tell a story and can 

entertain or inform readers or listeners. 

The purpose of narrative text is to entertain amuse the readers with actual 

and imaginary experiences It is built using descriptive familiar language and 

dialogue.There are some kinds of narrative text,they are: 

1. Folktale, is very old traditional story from a particular place that was 

originally passed on to people in a spoken form example: Maling kundang. 

2. Fairy tale, is an old story about magic things happened intended for 

amusing and giving lessons, meanings, and moral values, example: 

Cinderella. 

3. Fables, is short stories, especially with animals as characters, which teach 

a lesson, example: The Smartest Animal? 



4. Myth, is a story from ancient times, especially one that was told to explain 

about natural events or to describe the early history of places or people, 

example: Tangkuban Perahu.   

From the explanation above, it can be inferred that one of the most 

powerful ways to communicate with others who can provide insight, engaging 

feelings, entertainment and information the reader which includes some kinds 

of narrative text, they are : 1) Folktale, 2) Fairy  Tale, 3) Fables, 4) Myth. 

 

2.2.1 The Generic Structures of Narrative Text 

Sudarwati (2006:62), states that narrative text has social functions, 

generic structures and lexicogrammatical features, such as;  social function 

narrative text is to amuse, entertain and to deal with actual or vicarious 

experience in different ways;  narratives deal with problematic events which 

leads to a crisis or turning point of some kind, which in turn finds a resolution.   

The first is orientation, which is the part, where the writer is defining the 

word to the story, in this part is introduced who was involved in the story, 

when and the occur occur and also the figure. The second is complication, the 

part where the first player faces the hindrance in achieving her felling, and in 

this part the conflict began. The last is the resolution is the part has two 

probabilities, which is finishing the story with happy ending or sad ending.   

 

2.3 Concept of Self-Regulated Learning 

According to Filho (2001:12) defines self regulated learning as a 

situation in which individuals were studied as a control activity of learning it 



self, monitor the motivation and purpose of academic, manage source power 

human beings and objects, as well as into the behavior in the process of 

making decisions and executing in the process of learning. Zimmerman 

(2004:36) defines self-regulated learning as the ability of learners to 

participate actively in the process of learning, both in metacognitive, is 

motivational and is behavioral. In metacognitive, individuals who regulate 

themselves to plan, organize, instruct themselves, monitor and evaluate 

themselves in the process of learning. In motivational, individuals who learn 

to feel that he was competent, (self-efficacy) and have independence. Whereas 

in behavioral, individuals who learn to select, arrange, and organize the 

environment in order to be optimal in the study.  

Being a self-regulated learning ability required by students who are 

facing assignments or independent learning, in contemporary terms, students 

can be described as self-regulated at the level that they are active participants 

who are metacognitive, motivated, and behave actively in their own learning 

processes. on (Zimmerman, 1996: 4). Actually, students who have 

independent learning will be high; a) Better in learning, b) can evaluate, and c) 

can be effective for managing their time, here means they can be effectively 

determined when they have to learn and when they have to play. Zimmerman, 

Bonner, and Kovach (1996:2) state that, "Academic self-regulation refers to 

self-generated thinking, playing games and actions intended to achieve certain 

educational goals, such as analyzing reading assignments, preparing to take 

tests, or writing a paper.   



Self regulated is self-oriented feedback during learning (Carver & 

Scheier, 1981; Zimmerman, 1988) in Zimmerman (1996:4). This circle deals 

with the a cyclic process in which students perceive and regulate the 

effectiveness of their learning strategies and respond to their learning 

strategies in a variety of ways from offsetting changes in self-perception to 

real changes in behavior, like others. According to Zimmerman (1996:4-5) 

self-regulated learning is a description of how and why students choose to use 

a particular set of processes, strategies, or responses. Theorists are very 

different in the motivational dimension of this self-regulated learning. Operant 

theorists argue that all self-regulated learning responses are ultimately under 

the control of external rewards or continuity of punishment. Phenome 

nologists, on the other hand, keep students motivated by a sense of self-worth 

or global self-concept. The theorists between these two poles like motives 

such as achievement success, goal achievement, self-efficacy, and concept 

assimilation. The ability of self-regulation theory to explain student 

motivation and learn to distinguish it from other formulations and must make 

it attractive to educators who have to deal with many students who are less 

motivated. 

A note according to Bandura in Zimmerman (1989:12) there are three 

sub processes in self-regulation: Self-observation, Self-assessment, and Self-

reaction. The third sub processes are mutually related and affect one with the 

other.  

a. Self  Observation 



Students observe their behavior while busy in learning tasks. Objective 

observation of behavior they have is to assess the behavior of them against the 

objectives or standards that have been drawn up by learners, instructors, or 

learner others through modeling social. The processes of self observation 

include completing and focusing learning. Observation of self is the attention 

of learners are given the behavior when studying.   

b. Self Judgment 

Self-judgment is a comparison of the performance time now with the goals 

of someone. Bandura provide two factors or components important settings 

themselves (self regulation) that the decision (decision) to compare the 

development of a person on a standard social or standard internal to the 

characteristics of interest (is absolute against normative). Between absolute or 

personal goals (internal) and normative goals (external) contribute information 

that is valuable in themselves or a comparison internally. Once learners make 

decisions about the development of the achievement of objectives, they may 

connect (attribute) the success or failure of those on the use of strategy, luck, 

ability, or effort. Attribution is a vital self decision process that links 

monitoring and strategy use.  

c. Self Reaction 

Ability reflection of self ( self-reflect ) is considering the function of man's 

most unique on the sub- process setting themselves ( self-regulation ). 

Reactions yourself on development objectives propose ( initiate ) behavior. 

In conclusion, based on some of the above theories it can be concluded 

that independent learning is the ability to control one's behavior towards 



certain situations. All their activities related to student learning come from 

student initiatives.   

 

 

2.3.1 Rational and Organized Learning Objectives 

Self regulated is designed to improve not only student learning but also 

their perception of self-efficacy or control over the learning process. 

According to Zimmerman, Bonner, and Kovach (1989:3) self arranged reasons 

and learning objectives will illustrate the self-organizing learning cycle that 

will be implemented to enable middle and high school students to develop five 

important academic skills: a) planning and use of studies more effective time, 

b) understand and summarize text material better, c) improve recording 

methods, d). anticipate and prepare for exams better, and e) write more 

effectively. In the learning process students must use specific strategies to 

achieve academic goals. Strategies in self-regulated learning refer to actions 

and processes in acquiring information or skills that involve planning, goals 

and one's instrumental perceptions. In (Zimmerman, 2011:9) mentions several 

strategies to become a self regulated learner, namely: 

a. Self Evaluation and Monitoring    

This process occurs when students assess their personal effectiveness, 

often from observations and records of previous performance and results. Self 

evaluation and monitoring has become the first process in the cycle that 

involves evaluating one's current level of learning on a task. A student is said 

to have self regulated learning if they are able to evaluate their own learning. 



Self-evaluation allows students to evaluate their learning strategies and make 

adjustments for similar assignments in the future. 

When students begin to study an unknown topic, they only have a vague 

feeling about the effectiveness of their approach. Keeping a record of 

performance can greatly improve the accuracy of a student's self evaluation. A 

self-regulated learner has a self-monitoring responsibility to monitor their 

progress towards learning goals. In order to monitor their progress, they must 

set their own learning goals, plan ahead, independently motivate themselves to 

meet their goals, focus their attention on the task at hand, and use learning 

strategies to facilitate their understanding of the learning material. 

b. Goal Setting and Strategic Planning       

This process occurs when students analyze learning tasks, set specific 

learning goals, and plan or refine strategies to achieve goals. The second 

process (goal setting and strategic planning) involves analyzing learning tasks, 

setting goals, and planning or perfecting learning strategies.  

When students begin to study unknown topics, they have little ability to 

break down tasks into components and often fail to set specific goals for 

themselves or develop effective learning strategies. The teacher can teach 

students how to analyze assignments, set effective goals, and choose the right 

strategy. For example, students who postpone writing a paper can observe 

their teacher showing how to outline the same topic, schedule a writing 

session for various subtitles, and edit the final copy.   

c. Monitoring Strategy Implementation       



This process occurs when students try to execute strategies in a structured 

context and to monitor their accuracy in implementing them. The third process 

(monitoring strategy implementation) involves the adoption of a choice of 

learner strategies, which depends on the strategies used previously, feedback 

from peers or teachers, and self monitoring. When students begin to 

implement new strategies, they often fall into more familiar methods unless 

they monitor their strategic performance closely, such as keeping records of 

the strategy steps they use. With ongoing practice, especially in instructed 

settings where feedback is ambiguous, they learn to execute the strategy in the 

end without special attention. 

d. Monitoring Strategic Results      

This process occurs when students focus their attention on the relationship 

between learning outcomes and strategic processes to determine effectiveness. 

The final process (monitoring strategic outcomes) involves expanding student 

monitoring to include performance results related to strategic variants to 

determine effectiveness. For example, a student who uses a grouping strategy 

to memorize key concepts in geography will learn that meaningful categories, 

such as lakes, deserts, mountains, will work better than changing categories, 

such as words starting with the letters 1, d, or m.  

Zimmerman, Bonner, and Kovach (1996:13) add, when students begin to 

monitor the effectiveness of newly acquired strategies, they are often elements 

that are part of the strategy responsible for the outgoing features. However, 

with careful self-monitoring during training, they finally gained knowledge 

about this differential effect.  



Self-monitoring of strategic outcomes is very important for self-regulation 

because it produces reactive cognitive, emotional, and behavioral effects, such 

as improving strategies following unfavorable results. Conversely, students 

who are not ready for negative learning outcomes often perceive them as 

"failures" and react productively, sometimes giving up due to feelings of 

anxiety or helplessness. Self-regulation is not an isolated effort but involves 

the independent use of social assistance and the use of formational resources 

(New humans in Zimmerman, et. Al, 1996:3). 

Self-Regulated Learning on strategic outcomes is very important for self-

regulation because it produces cognitive, emotional, and reactive behavioral 

effects, such as improving strategies after unfavorable outcomes. Conversely, 

students who are not prepared for negative learning outcomes often perceive it 

as "failure" and react productively, sometimes giving up because of feelings of 

anxiety or helplessness. Self-regulation is not an isolated effort but involves 

the use of social assistance independently and the use of formational resources 

(New humans in Zimmerman, et. Al, 1996: 3) According to Suharsimi 

Arikunto (2003: 178) the steps taken in compiling the stage instrument are as 

follows: the following: 

a. Conduct identification of the variables that are in formulation of research 

titles or those listed in the problematic research. 

b. Breaking the variable into sub or variable parts. 

c. Looking for indicators for each sub or variable part. 

d. Render the descriptor of each indicator. 

e. Formulate each descriptor into instrument items. 



 

 

 

 

 

2.4 The Previous Research 

In this part, researchers will serve the previous related research related to 

the problem in this research, they are: self regulated learning and reading 

comprehension.  The first previous research comes from Oruc and Arslan 

(2016) with the title; "The impact of self-regulated learning on reading 

comprehension and attitude towards Turkish courses and metacognitive 

thinking.  

Their research includes to experimental research, consist of experiment 

class and control class.  Firstly, the experiment and control class of students' 

pre-test and post-test means were compared with paired samples 1 test.  The 

table of the data shows that the effect size of difference for reading 

comprehension was 1.74 (large effect); for metacognition was 0.54 (medium 

effect). It was interpreted that self-regulated learning had a large effect on 

reading comprehension.   

The second previous research comes from Zarei (2012) with the title;  

"On the relationship between self-regulated learning components and L2 

vocabulary knowledge and reading comprehension."  In conducting his 

research, to study the problem, he used the TOEFL test to test students' self-

regulated learning components and vocabulary knowledge and reading 



comprehension.  His research use 250 samples.  His result of research 

indicated that the correlation between self-regulated learning components; 

planning, self checking, effort, and self efficacy gave mixed resuit.   

Based on previous related research, there are some similarities with 

research conducted by researchers entitled "The correlation between students’ 

self-regulated learning anf students reading comprehension achievement at 

the eighth grade students of MTsN 1 Kotabumi North Lampung ". Similarity is 

the study of this is done by using the method kuantitatiif. Designs that are used 

in research this is a design study correlational. The difference is the object of 

research. Empirically n is focused on students in MTsN 1 Kotabumi Lampung 

academic year 2020/2021. 

 

2.5 Frame of Thinking 

In using the language of reading is a very important element in learning a 

foreign language, especially for students in learning languages. However, in 

eighth grade students of MTSN 1 Kotabumi Academic Year 2020/2021.there 

were still difficulties in reading comprehension of narrative texts. 

Many problems faced by students in understanding a text being studied. One 

of them is students' reading ability is still low. In fact, they still have difficulty 

understanding the text they are reading. Students are lacking in reading, and 

have not been able to manage time in learning. 

The problems appear seem to exhibit that the students have problem with 

their self regulated learning. Therefore, this research will investigate the 



correlation between those two variables. Furthermore, the frame of thinking in 

the research is as the following scheme. 

 

 

 

 

2.6  Hypothesis 

Hₒ : There is no significant correlation between Self Regulated and Reading 

comprehension in narrative text at the eighth grade students of MTsN 1 

Kotabumi Academic Year 2020/2021. 

Hₐ : There is significant correlation between Self Regulated and Reading 

comprehension in narrative text at the eighth grade students of MTsN 1 

Kotabumi Academic Year 2020/2021. 
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