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CHAPTER II  

THEORY REVIEW 

 

 

In this chapter the researcher deals with several concepts to support the 

subject based of the research, that include the related Research Finding, Definition 

of Listening, Types of Listening, Listening Coprehension, The Process of 

Listening Comprehension, Listening Difficulties, Listening Strategies and 

Developing Listening Skills. 

2.1 Related Research Finding 

Listening is a complex and active mental process that involves perception, 

cognition, attention and memory. Learning listening will help learners to improve 

speaking skill considerably. It is supported by Mandelsohn in Bingol et al 

(2014:1) which stated that from the total time spent on communicating, listening 

takes up 40-50%; speaking 25-30%, reading 11-16%, and writing about 9%. It 

makes listening has an important role in communication. During the process of 

listening, various factors might affect learners. Thus, some findings of related 

research are presented as follows: 

Bingol et al (2014) reveals that the speakers’ accent and unfamiliar 

vocabulary are the causes of listening difficulties. Hamouda (2013) found in his 

research entitled An Investigation of Listening Comprehension Problems 

Encountered by Saudi Students in the EL Listening Classroom. This research used 

quantitative and qualitative methods to collect the data. This study was carried out 

with sixty participants of first-year student majoring English Language and 
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translation at Qassim University. Their ages range from 20 to 22 years old. 

Listening comprehension seems to be the weakest skill and students encounter 

various kinds of listening problems. Data was gathered by means of 

questionnaires and interview. The research found that pronunciation, speed of 

speech, insufficient vocabulary, different accent of speaker, lack of concentration, 

anxiety, and bad quality of recording were the major listening comprehension 

problems encountered by EFL Saudi learners. 

Hadi et al (2016) mentioned in his research entitled The analysis of 

Listening Strategies Used by the English Department Students of Faculty of 

Languages and Arts of Universitas Negeri Padang. The study investigated 

second-year students in the k4 class with 19 members. This research used 

descriptive research which used questionnaire as the instrument. The result 

showed that metacognitive strategy was the most used strategy among the 

students followed by cognitive strategies, compensation strategies, affective 

strategies, social strategies, and the least memory strategies. The different on both 

students’ category was the intensity of the strategies usage. 

In summary, learning listening comprehension has different difficulty and 

strategy used by every learner. Difficulties could come from the variety of accent, 

speed of speech, lack of vocabulary, concentration, et al. Then the strategy 

divided into six strategies which are in every strategy there are some types of the 

strategy.  

2.2 Definition of Listening 

Listening plays an important role in receiving information orally from 

around the world and communication in people’s daily lives. As Guo and Wills 
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(2006:3) state “it is the medium through which people gain a large proportion of 

their education, their information, their understanding of the world and human 

affairs, their ideals, sense of values”. Listening is a process of receiving what 

speaker says, making and showing meaning, negotiating meaning with the speaker 

and answering,and creating meaning by participation,  creativity, and emphaty 

(Gilakjani and Sabouri, 2016:124). 

 It is one of the skills that very important in learning English. This is not 

an active skill, but it is a passive skill. Rather, it places demand on us because 

when we are participating in face-to-face or telephone exchange, we need to be 

receptive to others, which include paying attention to explanation, question, and 

opinion (Gebhard, 2000:143). Through listening everyone can wider the 

informations as Rost in Gilakjani and Sabouri (2016:124) stated that listening 

helps us to understand the world around and one of the necessary elements in 

creating successful communications. Moreover, Buck (2001:247) said that 

listening is a complex process in which the listener takes the incoming data, an 

acoustic signal, and interprets it based on a wide variety of linguistic and non 

linguistic knowledge. 

Bowen, Madsen, and Hilferty in Gilakjani and Sabouri (2016:124) 

demonstrated that listening is understanding the oral language. Students hear oral 

speech, device sounds, classify them into lexical and syntactic units, and 

comprehend the messages. Thus, it is important to give more attention to listening 

skill. It is supported by Harmer (2007:133) who states that “listening is good for 

our students’ pronunciation too, in that the more they hear and understand English 

being spoken, the more they absorb appropriate pitch and intonation, stress and 
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the sounds of both individual words and those which blend together in connected 

speech.” Through listening, listener could widen their understanding what people 

say and linked one word with other words properly. 

To sum up, listening is a receptive skill where listener could get insight, 

information, and also knowledge to enlarge the words bank, understand the 

linguistic features so they could be good in communication with people or listen 

to some audio. 

2.3 Types of Listening 

Different situations require different types of listening. In the classroom 

situation, students can improve their listening abilities and gain valuable input by 

being engaged in the listening process through a combination of extensive and 

intensive listening (Harmer, 2007:303). 

a. Extensive Listening 

     It occurs in a situation where the teacher encourages students to choose for 

themselves what they listen to, using their own materials for the purpose of 

pleasure and language improvement. Extensive listening provides changes to 

listen to various sounds for students. The material could be found from several 

sources such as recording of stories, passages taken from books, television, radio, 

social media, etc and this activity takes place outside the classroom or the activity 

is not limited by a certain time. Students can do it everywhere like at their houses 

or when they travel everywhere. However, teachers should take the role as 

guidance which is giving explanation about the benefits of extensive listening. 

According to Harmer (2007:304) teacher could creatively recommend students 

to perform a number of tasks in order to encourage extensive listening. Students 
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can be asked to perform a list of tasks such as: record their responses to what they 

have heard, asking them to list the topic, assess the level of difficulty, and 

summarize the contents of a recording also can have them write comments on 

cards in a separate comment box, add their comments in a poster or let all of them 

know about the result. 

All these tasks aimed to give students more and more reasons to listen, if they 

can share their information with colleagues, they will feel they have contributed to 

the progress of the whole group (Harmer, 2007:304).  

b. Intensive Listening 

Intensive listening is divided into two kinds based on the way of listening is 

applied; intensive listening using audio material and intensive listening ‘live’ 

listening  

1. Intensive listening: using audio material   

Teaching students in listening class should be interesting and included the 

material which is integrated with other skills. This kind of intensive listening 

provide teacher to teach students about listening activity using taped material at 

certain times. Harmer (2007:304) showed some advantages and disadvantages 

with using audio material type: 

a) Advantages: recorded material allows students to hear a variety of different 

voices apart from just their own teacher’s. They will find some different 

situations in the material that can help students to understand the way to 

pronounce certain words or sentences, understanding some phonological 

systems in order to enlarge source of language input. 

b) Disadvantages: some problems could come especially in big classrooms 
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with poor equipments, the audibility of recorded material often gives cause 

for students’ concern or difficult to ensure students can hear equally well. 

Another problem also comes from the speed dictated by the recording. 

Every student has different ability in comprehending the material so it could 

be hard to catch the words equally by students.  

 

2. Intensive listening: ‘live’ listening 

This type of listening is a popular way in ensuring communication lively. 

Field in Harmer (2007:306) explained that in live listening, students are allow 

to practice listening in face-to-face interaction, use formulaic expressions, 

repeating up to some point, using variety of intonations and rephrasing back 

the speaker.  Harmer (2007:307) states that live listening can take several 

forms: 

a) Reading aloud: this could develop both reading and listening skills at once. 

It can be very enjoyable for students if teacher prepared to read with 

expression and confidence. Teacher could read and act out dialogues by 

inviting a colleague into classroom so it can gives students chance to hear 

different conversational settings. 

b) Story-telling: in this activity students are able to learn listening and speaking 

skill lively. When teacher tell a story students could be asked to predict the 

coming-up story, describe people in the story, and also give comment about 

the story. 

c) Interviews: this activity is the most motivating activity in live interview 

where students think up the questions. Students could not have similar 

answer with other students also the teacher could be the subject of interview 
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or have strangers or a subject they know to be interviewed. 

d) Conversations: in this activity, teacher could invite someone or his/her 

colleague to the classroom by role playing something. Students could have 

chance to watch the interaction as well as they listen to it. 

 

Additionally, Kline (1996:29-43) stated that “Different situations require 

different types of listening. We may listen to obtain information, improve a 

relationship, gain appreciation for something, make discriminations, or engage in 

a critical evaluation.” He stated that listening divided into 5 types as follows. 

1. Informative listening also known as listening to understand, might found in all 

areas of lives. This type shows the situation where the listener’s primary 

concern is to understand the message given by the speaker. It demands to 

concentrate squarely on the message and know its source (Kline, 1996:30). 

There are three keys variables related to this type 

a. Vocabulary, this variable takes an important role in listening. Having 

interest new words and language also find out some unfamiliar words will 

help to improve someone’s vocabulary mastery. 

b. Concentration is one of the difficult variables. This variable requires 

discipline to concentrate while listening, motivation to curios and energy 

also interest in listening, and acceptance of responsibility. 

c. Memory, this is the crucial variable in informative listening because it 

brings memory to process information. Memory also helps to allow 

someone to have knowledge bank, establishes expectations to what will 

encounter, and allows to what others say. 

2. Relationship listening purposes to help someone or to improve the relationship 
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between people (Kline, 1996:32). Although requires to listen for information, it 

emphasis on understanding other person. There are three key behaviors in 

relationship listening. 

a. Attending, this key indicates the listener to focus on the speaker. Looking 

comfortably at speaker, pleasant tone of voice, gentle touching and concern 

for the other person’s comfort are the part of this behavior. 

b. Supporting, this could be described by being careful what speakers say, 

expressing confidence, and being willing to give others time they need to 

express themselves. 

c. Empathizing is crucial to effective relationship listening because it shows a 

feeling for or about another. It is a feeling and thinking with another person 

or the listener is able to go into the world of others (Kline, 1996:33) 

3. Appreciative listening is the type of listening which involves enjoyment to the 

listener. Appreciative listening is the response of the listener not the source of 

the message from the speaker (Kline, 1996:34). The quality of this type 

depends in three factors. 

a. Presentation is the way the speaker presents the sounds affects the interest 

of the listener to appreciate it or not. For example, an appreciative listener 

may like rock music but it does not mean he or she likes all music with 

genre pop. It may be caused by the failure of the speaker (the singer) who 

could not represent the meaning of the music itself. Then, the listener would 

enjoy the music presented by a singer who could understand the meaning of 

the music. 

b. Perception influences all areas of our lives, it determines whether or not we 
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enjoy or appreciative the things that we listen to, and it determines what we 

listen to in the first place.  

c. Previous experience is similar to background knowledge, it is where we 

would or would not enjoy listening to someone or something. As we have 

background knowledge to something, it means we had an experience that 

made us recall the things around that area. Usually, if the listeners used to 

listen or had pleasant memories with certain sounds, they will appreciate or 

enjoy it. On the contrary, if the listeners had unpleasant memories of 

experience to certain sounds, they will not appreciate or enjoy it. However, 

a good appreciative listener could not close his or her mind on learning to 

appreciate, enjoy, and accept such new and different things. This learning 

would make the listener become a better appreciative listener.  

4. Critical listening requires the emotional, intellectual, physical, and spiritual 

powers of the listener (Kline, 1996:39). This is the process where the listener 

hears the message of the speaker critically – for example in a job interview, or 

in the court room. Effective critical listening depends on the listener keeping 

all three elements of the speaker’s message in the analysis and perspective. 

These three were outlined by Aristotle more than 2000 years ago in his treatise, 

The Rhetoric. The elements are: 

a. Ethos or source credibility is determined by expertness and trustworthiness 

of the speaker (Kline, 1996:40). A speaker may be expert, but not 

trustworthy; or the speaker is a trustworthy person but not an expert. 

Therefore, listeners should have critical judgment or response to the 

speaker.  
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b. Logos or logical argument is well supported arguments; arguments from the 

speaker that contain both true positions and valid conclusion (Kline, 

1996:40). A good listener should expect these arguments from the speaker. 

c. Pathos or psychological appeals often misunderstood and misused by the 

speaker in order to gain emotional response from the listeners (Kline, 

1996:41). However, critical listeners should have determination to focus on 

the message of the speaker carefully, not only by the physical appearance of 

the speaker.   

5. Discriminative listening, this is the most basic type of listening. In this type, 

the listeners are being sensitive to the changes in a speakers’ rate, volume, 

force, pitch, and emphasis (Kline, 1996:42). There are three things to consider 

about this type of listening: 

a. Hearing ability, an effective listener who has good ability to hear well will 

have less difficulty in discriminating among the sounds. A person may have 

difficulty in discriminating the sounds that coming from a bass voice rather 

than from a higher tuned voice. 

b. Awareness of sound structure, a listener must pay attention to the sound 

structure of the language to have more proficient discriminatory listening. 

An effective listener should have ability to recognize vowel and consonant 

sound that appear at beginning, middle or end of words.   

c. Integration of nonverbal cues. The way words are said, or the way a speaker 

acts may be the key to understanding the true or intended meaning. An 

effective listener must pay attention to action, non-action, and vocal factors 

of the speaker (Kline, 1996:43). 
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From the explanation above, researcher concluded that listening divided into 

five types; informative, relationship, appreciative, critical and discriminative 

listening. Furthermore, listening types which require classroom situation divided 

into Extensive listening; learning listening outside the classroom and Intensive 

listening; types of learning listening in the classroom situation. 

2.4 Listening Comprehension  

Listening comprehension is important when the listeners need to gain the 

message from the speaker. Without comprehension, the listeners will not 

understand well that the speakers are saying. The listener cannot do if she/ he does 

not listen carefully, concentrate on and pay attention to what the speaker say. 

Comprehension is a main part of listening skill since comprehension is 

understanding message deeply. While listening something, listener needs to 

acquire the message well. According to Magnera in Elfi (2016:218), listening 

comprehension refers to the understanding of the implications and explicit 

meanings of words and sentences of spoken language.  

Listening comprehension is necessary to understand for the students. 

According to Fang (2008:21) listening comprehension means that the listeners 

should be encouraged to concentrate on an active process of listening for 

meanings, using not only the linguistic cues but their non linguistic knowledge as 

well. Students should also know that not every clue is equally important to the 

message. Therefore, even when they miss a piece of language, they should not 

worry there is a good chance to understand the message from other clues. In 

addition, Rost in Hamouda (2013:117) explained listening comprehension as an 

interactive process in which listeners are involved in constructing meaning. 
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Listeners comprehend the oral input through sound discrimination, grammatical 

structures, background knowledge, stress and intonation, and other linguistic or 

non linguistic clues. Thus, listeners need to concentrate with what they heard. 

From the definition above, it can be concluded that listening 

comprehension is the ability to understand what speakers are saying. It is the 

active process to get the implicit and explicit meaning both linguistic and non 

linguistic knowledge. 

2.5 The Process of Listening Comprehension 

In order to understand how listeners interpret spoken language, the process 

of listening comprehension needs to be understood clearly. Morover, in the 

listening comprehension process: listeners need two types of knowledge. Both 

linguistic and non linguistic knowledge are involved; linguistic knowledge 

consists of "phonology, lexis, syntax and discourse structure" and the non 

linguistic knowledge covers all comprehension features such as "topic, context, 

general knowledge about the world and how it works" (Buck, 2001:1-2). 

Richards (2008:4) stated that two distinct kinds of processes are involved 

in listening comprehension are referred to as “bottom-up” and “top-down” 

processing. Firstly, Bottom-up process. In this process, listeners use their 

linguistic knowledge to derive meaning from and interpret the messages. They try 

to understand the message from sounds, to words, to grammatical relationship, to 

lexical meaning. Stress and intonation have a great part in this process because 

listeners can practice recognizing words and statements or questions by 

distinguishing stress and intonation.  

“Bottom-up processing refers to using the incoming input as the basis 
for understanding the message. Comprehension begins with the 
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received data that is analyzed as successive levels of organization – 

sounds, words, clauses, sentences, texts – until meaning is derived. 

Comprehension is viewed as a process of decoding. The listener’s 
lexical and grammatical competence in a language provides the basis 

for bottom-up processing. The input is scanned for familiar words, and 

grammatical knowledge is used to work out the relationship between 

elements of sentences.” (Richards, 2008:5) 
 

We can illustrate this with an example. “The guy I sat next to on the bus 

this morning on the way to work was telling me he runs a Thai restaurant in 

Chinatown. Apparently, it is very popular at the moment.” To understand this 

utterance using bottom up processing, we have to mentally break it down into 

components. It called “chunking”, here are the chunks to underlying core meaning 

of the utterances: 

1) the guy 

2) I sat next to on the bus 

3) this morning 

4) was telling me 

5) he runs a Thai restaurant in Chinatown 

6) apparently It is very popular 

7) at the moment 

The chunks help us identify the underlying propositions the utterances 

express, namely: 

1) I was on the bus. 

2) There was a guy next to me. 

3) We talked. 

4) He said he runs a Thai restaurant. 

5) It is in Chinatown. 

6) It is very popular now. 
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These are units meaning that we remember and not the form in which we 

initially heard them. Our knowledge of grammar helps us find the appropriate 

chunks and the speaker also assists us in the process through intonation and 

pausing. However, Brown (2000:260) suggested some techniques in bottom-up 

processing:  

a. Discriminating between intonation contours in sentence. Learners try to 

hear series of sentence patterns with different intonation which are falling 

and rising intonation. Learners differentiate the intonation from the pattern 

they heard.  

b. Discriminating between phonemes. Students try to listen pairs of words 

then differ whether the pair of words are same or different 

c. Selective listening for morphological ending. Students try to listen to a 

sequence of sentences and differentiate the pattern of sentence for example 

if a sentence ends with –ed or not. 

d. Selecting details from the text. Students try recognizing connected details 

in the speech term for example listen to live model that will read certain 

spoken text. 

e. Listening for normal sentence word order. Listen to a short dialogue and 

fill in the missing words that have been deleted in certain places of the 

script (Brown, 2000:261). 

Secondly, Top-down process. In this process, listeners are more concerned 

with the background knowledge with deriving meaning and interpret the text or 

the message. The background knowledge could be the previous knowledge about 

the topic, situational or the contextual meaning, or the global understanding. On 
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the contrary with the bottom-up process, the top-down process goes from meaning 

to language. Richards (2008:9-10) suggested some exercises that involved the top-

down process to develop listeners’ ability, such as:  

a. Use some key words to involve students to do speech.  

b. Let students generate list of things about the topic and the topic they want 

to learn about, then listen and compare. 

c. Students read one speaker’s part in a conversation practice with other 

speaker’s part then listen and compare. 

d. Let students read a list of key points consisted in a speech then try to listen 

and see which ones are mentioned. 

e. Give some part of a story and complete the ending of the story then listen 

and compare the endings. 

f. Students read some news headlines to guess what happened, and then 

listen the complete news and compare. 

 

Additionally, Kline (1996:16) specified the listening process into five steps 

which divided into two groups: 

1. The first three steps are the necessary ones; receiving, attending, and 

understanding. 

a. Receiving is the first step in listening process. It is a process where the 

listener is receiving the message from speaker and direct to the next 

step. The next step could not be continued if the listener did not receive 

or did not interest with the message. 

b. Attending is the process where the listener should pay attention to the 

message given by the speaker. In other words, the listener could reject 
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other sounds and focus to the one speaker’s message. This step is 

determined by three conditions which are selectivity of attention, 

strength of attention, and sustainment of attention. Selectivity of 

attention means the reason of listener pays attention to the selected 

sound. Strength of attention means that the listener must have effort and 

willingness from within to pay attention to the certain sounds. The last 

is sustainment of attention means the length of time that will take to pay 

attention (Kline, 1996:20) 

c. Understanding is the activity when the listening process will not work 

until the listeners understand the message. The listener should 

understand the meaning of the spoken (verbal) sounds as delivered by 

the speaker. 

2. The second process consist two steps which are responding and 

remembering (Kline, 1996:25) 

a. Responding, the process of listening may end with understanding but a 

response may be needed and helpful. The response could be needed as 

feedback of what speaker says. It also let the speaker know that the 

message was receives, attended to, and understood. 

b. Remembering is the step where the listener stores the full message or 

certain meaning into their memory so that they can remember it later. 

Based on the explanation above, researcher sum up that listening process 

divided into bottom-up process where the process goes from language to meaning 

and top-down process where the process goes from meaning to the language. 

Additionally, listening process could start from receiving step where listener 
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receive the message, attending step where listener pay attention to the speaker, 

understanding step where listener understand the message, responding step where 

listener may respond the speaker, and last remembering step where listener after 

restore all message could input to their memory to remember the message content. 

2.6 Listening Difficulties 

As stated by Goh in Yilmaz and Yavuz (2015:2047) the most common 

difficulties faced by students in listening are quickly forgetting what is heard, 

understanding the message but not the intended message, not recognizing the 

words they know, ignoring the next part while thinking about the meaning, and 

enabling to form a mental representation from words heard. Besides, Yagang 

(1994:1-3) indicates the sources of listening difficulties mainly came from four 

aspects: the message content, the speaker, the listener, and the physical settings. 

1. The Message Content 

Many learners found it difficult to listen to a taped message than to read 

same message on piece of paper, since the listening passage comes into the ear. 

The listening material could deal with almost any area of life. It might include 

street gossip, proverbs, or also the unfamiliar situations to the student. Even in 

a spontaneous conversation, speakers change topics frequently and the content 

is usually not well organized (Hamouda, 2013:124). 

In many cases listeners cannot predict what speakers are going to say, 

whether it is an everyday conversation, news report on the radio, etc. messages 

on recorded tape or on the radio cannot be listened to the slower speed. Even in 

conversation it seems impossible to ask speaker to repeat something as many 

time as the listener might like. In particular, complex grammatical structures, 
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long spoken text, unfamiliar words or topic, a topic that cannot generate 

listeners’ interest pose listening difficulties to the listeners (Hamouda, 

2013:127). 

2. The Speaker 

The speaker is a part of material which facilitates the students to hear. 

Some problem occur which related to the speaker in listening comprehension. 

Underwood in Gilakjani and Sabouri (2016:127) stated that listener mostly 

cannot control the speed of speech or listener cannot control how quickly the 

speakers talk. It is hard for students as the foreign language learner to easily get 

the message or listen to the speaker. 

Especially when the speaker speaks too fast with unclear pronunciation so 

listener cannot catch the words, they get distracted and unable to continue to 

process the information. In line with the conclusion of Trismasari et al (2016:7) 

stated that students sometimes get difficulties in listening which related to the 

speaker because sometimes the speaker speak too fast. 

Furthermore, variety of speakers’ accents is the difficulty for the listeners.  

Juan and Abidin (2013:388) stated that different speakers use different accents, 

which sometimes the students are not easily understood. Learners tend to be 

used to the teacher’s accent or to the standard variety of English language they 

heard. They found it difficult to understand speakers with different accents. 

3. The Listener 

Yagang (1994:3) stated that foreign language students are not really 

familiar with clichés and collocations in English to predict missing word or 

phrase. Students cannot, for example be expected to know that rosy often 
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collocated with cheeks. It is needed for students to learn and familiar with 

some collocation. This is one of major problem for students.  

Lack of factual, sociocultural, and contextual knowledge of the target 

language could present an obstacle to comprehension because language is used 

to express its culture (Anderson and Lynch in Yagang, 1994:3). Students felt 

stressed and lost interest when they cannot understand the message or every 

single word of what was being spoken to them. The failure to recognize words 

also could inhibit students’ ability to separate words in connected speech. 

(Underwood in Hamouda, 2013:129). 

Besides, Yang and Chen in their research (2007:8) pointed that the main 

source of difficulty in listening came from listener him/herself. Their 

comprehension controlled by their proficiency level. This is connected with 

Hanoi in Hamouda (2013:125) which stated that students’ limited vocabulary 

be the major problem that interfering listening comprehension to understand 

the message.  

Moreover, failure to concentrate and focus was also becoming the major 

difficulty in listening. Flowerdew and Miller (1992:74) stated that a major 

problem that students face in listening comprehension was inability to 

concentrate. Failure to concentrate will make students missing some of the 

content which will affect their understanding of the material eventually. During 

listening process students need to be attentive due to the very restricted time to 

process and understand the component of newly introduced information 

(Hamouda, 2013:129). 
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4. Physical Settings 

Noises, including both environmental noises and background noises on the 

recording can take the listener’s mind off the content of the listening passage 

(Yagang, 1994:4). Noise is one of the environmental barriers in listening 

comprehension. If listening task is done with some noises it will disturb 

listeners’ concentration. No matter how hard they try to focus they would still 

get distracted by noises. Additionally the difficulty could come from the 

listening equipments. The bad or poor recording quality tapes or disks can also 

interfere with the listener’s comprehension.  

 

In ddition, Underwood in Gilakjani and Ahmadi (2011:981-982) stated 

seven major problems in listening comprehension as follow. 

1. Listeners cannot control the delivery speed 

Many English language learners believe that the listener cannot control 

how quickly a speaker speaks as the greatest difficulty with listening 

comprehension (Underwood in Gilakjani and Ahmadi, 2011:981). They feel 

that the utter gone too fast or they just too cusy with the meaning in one part of 

what they hear that can make they miss the next part. They sometimes ignore a 

whole chunk because they fail to handle it quickly enough. If the speakers 

speak faster than normal, listener may feel difficult to catch the target words 

(Bingol et al, 2014:4) 

2. Listeners cannot always get words repeated 

This is the serious problem in learning listening situations. In the 

classroom, the decision to reply a recording or a section in a recording is not in 

the hands of students. Teachers decide what and when to repeat listening 
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passages; however, it is hard for the teacher to judge whether or not the 

students have understood any particular section of what they have heard 

(Underwood in Gilakjani and Ahmadi, 2011:981). 

3. Listener’s limited of vocabulary  

Vocabulary really takes an important role in listening comprehension. 

Listeners sometimes encounter an unknown word which may cause them to 

stop and think about the meaning of that word and thus can cause them missing 

the next part of the speech. But in Maulidiyah (2017:15) said that the major 

problem interfering listening comprehension was the students’ vocabulary were 

too limited to understand the message. 

4. Failure to recognize the signals 

Listeners could fail to recognize the signals which indicate the speaker that 

the speaker is moving from one point to other point, repeating a point, or 

giving an example (Gilakjani and Ahmadi, 2011:981). In informal situations or 

spontaneous conversations, signals are more unclear as in pauses, gestures, 

clear change of pitch, different intonation patterns, or increased loudness. 

These signals could be missed especially by proficient listeners. 

5. Listener may lack of contextual knowledge 

Sharing reciprocal knowledge and common content makes communication 

easier. Even if the listeners can understand the basic meaning of the text, they 

may have substantial difficulties in comprehending the whole meaning unless 

they are familiar with the context. Nonverbal clues such as facial expressions, 

nods, gestures, or tone of voice can also be easily misinterpreted by listeners 

from different cultures (Gilakjani and Ahmadi, 2011:982). 
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6. Inability to concentrate 

It could be difficult for learners to concentrate in a process of learning 

foreign language. Conversation may be easier when students find the topic of 

the listening interesting. However, students sometimes feel that listening is 

very tiring even if they are interested because it involves a lot of effort to 

follow the meaning. 

As concentrate one of the parts in psychological process, it is relatively 

complex in listening comprehension process. It is tiring for students to 

concentrate on interpreting unfamiliar sounds, words, and sentence for long 

periods (Yagang, 1994:3) 

7. Established learning habits 

Students may have established certain learning habits such as a wish to 

understand every word. Underwood in Gilakjani and Ahmadi (2011:982) 

explained that every teacher or lecturer wants students to understand every 

word they hear by repeating and pronouncing words carefully, speaking 

slowly, grading the language to suit their level and so on. In a result, they tend 

to become worried if they fail to understand particular phrase or word and they 

will be discouraged by the failure. It is necessary to tolerate obscurity and 

incompleteness of understanding. 

Based on the explanations above, researcher will analyze students’ 

listening difficulties as stated by Yagang (1994:1-3) that listening difficulties 

mainly came from four aspects: the message content, the speaker, the listener, and 

the physical settings. 
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2.7 Listening Strategies  

Apart from those difficulties mentioned above, there are some strategies 

mentioned by some experts that can be applied to overcome the problems. 

Vandergrift in Bingol (2016:2) claims that strategy development is important for 

listening training because through strategies, learners can guide and evaluate their 

own responses and comprehension. Weinstein and Mayer in Huy (2015:24) also 

propose that listening strategies are thoughts and behaviors that engaged by 

listener during listening that are intended to influence the listening encoding 

processing. In addition, Rubin in Huy (2015:24) indicates that listening strategies 

are activities or techniques that contribute directly to the comprehension and recall 

of the listening input. 

Listening strategies are the ways which makes listening comprehension 

successful. Strategies are considered to be the ways in which learner manage a 

task or face some problems, learners also can be taught effective ways of 

managing and approaching their listening. According to Oxford in Huy (2015:24) 

there are six strategies that can help learners effectively in doing listening 

comprehension. 

 

1. Memory Strategies 

Indrianty and Kemala (2017:18) stated that memory is a part of direct 

learning strategy where the retrieval and storage of new information are the 

two key functions of memory strategy. Also Kassem in Tham et al (2019:117) 

said that memory strategies significantly contribute to listeners’ good listening 

comprehension ability as they help restore and retrieve the heard information. 

Memory strategies were used to enter new information into memory storage 
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and retrieving the information to help learners be able to link one concept or 

item with other. The words and phrases could be associated with the visual 

images that can be retrieved and stored for communication. Many learners 

make use of visual images, but some also find it easy to connect words and 

phrases with sound, touch or motion (Samida, 2012:2)  

Memory strategy categorized into four sets: creating mental linkage, 

applying images and sound, employing action and reviewing well (Oxford, 

1990:18). Specifically, the creating mental linkage includes two specific 

strategies associating and semantic mapping. In associating, learners could link 

what they know what they hear, and they know how to connect sound and 

picture to remember words with grouping use. Meanwhile, semantic mapping 

used to help learners to remember the location of the words when listening in 

their mind.  

 

2. Cognitive Strategies 

Cognitive strategy used to help learners to understand language system 

and to obtain knowledge. According to Ellis in Tham et al (2019:119) 

cognitive strategies are perceptions that listeners use to solve listening tasks, 

synthesizing and transforming information or input they receive and, involving 

analyzing. Cognitive strategies could help learners to produce and understand 

new language (Indrianty and Kemala, 2017:18). In the example, learners can 

understand the meaning of words from context with link the new information 

with existing schema.  

Cognitive strategies are classified into four sets: practicing, receiving and 

sending messages, analyzing and reasoning, and creating structure for input 
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and output (Oxford, 1990:19). First set (practicing) consisting of two 

strategies: recognizing and using formulas and patterns, and repeating. In 

repeating strategy it could help learner facilitate the retrieval of appropriate 

information from their long term memory so they can repeat information also 

recognize familiar patterns and use them for guessing the meaning. Second set 

(sending and receiving message) could help learners get the idea quickly by 

focusing on the main ideas and detail ideas while listening. 

Third set (analyzing and reasoning strategies) used to construct words or 

compare and contrast words or expression between the native language and the 

target language to make listening learning easier. This set also pointed three 

related strategies: translating, analyzing contrastively, and transferring to help 

learners use words, structures or concepts from learner’s primary language to 

understand the target language. Last set (creating structure for input and 

output) including two strategies; note taking and summarizing, it helps learners 

synthesize what they hear to facilitate the retention of information. In taking 

notes strategy, learners can write down what they hear then summarize on their 

notes to help them understand easily (Oxford, 1990:19).  

 

3. Compensation Strategies  

Compensation strategies could help learners make up the missing 

knowledge when they do not hear something clearly. Learners could guess the 

meaning when they do not know new words and expressions (Samida, 2012:3). 

Therefore, compensation strategies are considered as a tool for ‘guessing 

intelligently” because learners could guess meaning of words or pieces of 

information by using clues without listening to every word. 
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There are two specific strategies in compensation strategies: using 

linguistic clues and other clues (Oxford, 1990:19).  Using linguistic clues 

including word order and word stress which could help listeners understand the 

unfamiliar words. While in other clues listeners could use situational context 

and background noise to guess what is going on. For example a listener 

guessing based on partial knowledge by recognizes the words shovel, mower, 

and grass in a conversation could be understood about gardening.  

 

4. Metacognitive Strategies 

According to Vandergrift in Tham et al (2019:121) this strategy play vital 

role in facilitating the learners’ language learning as it helps them oversee, 

regulate or direct the language learning processes. Metacognitive strategies 

divided into three sets: centering learning (paying attention) arranging and 

planning plan, and evaluating learning (Oxford, 1990:20).  

Centering learning aimed to give a focus to the learner so the attention 

could be directed toward certain language activities. Arranging and planning 

plan is used to help learners to recognize so they could get the benefit from 

their effort and energy. Evaluating learners help learners in monitoring errors 

and evaluation of progress. In example for arranging and planning, learner who 

wants to listen to the news can plan to determine what topics might be covered 

in the program. Learners could look up the words related to the topic before 

listening to the news as a preparation. 

 

5. Affective Strategies 

Samida (2012:4) stated that affective strategy aimed to help students 

gaining control over their emotions, motivations, attitudes, and values. This 
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strategy associated with learners’ emotional enhancement such as persistence 

and confidence which helps learners to involve themselves actively in language 

learning, and lowering anxiety levels by laughing at their own mistakes in a 

typical example (Alhaysony in Tham, 2019:122).  

There are three sets in affective strategies: lowering listeners’ anxiety, 

encouraging themselves, and taking their emotional temperature (Oxford, 

1990:21). First strategy lowering listeners’ anxiety by using progressive 

relaxation enables listeners to keep calm while listening. Second is 

encouraging themselves by making positive statement to help listeners increase 

their confidence in finishing a listening task. Last, in taking their emotional 

temperature there are two specific listening strategies; listening to the body and 

discussing with someone. Those could help learners recognize their feelings 

and exchange their feelings with friends. For example, listener tries to listens 

their favorite music before practicing. 

 

6. Social Strategies 

Social strategies may help listeners understand the target language as well 

as the language and work together. This situation in line with Widowson in 

Indrianty and Kemala (2017:18) who say people are actively engaged with 

what is going to be talked and they are participating in the activity. Social 

strategies consist of two strategies: asking for question and cooperating with 

each other (Oxford, 1990:21).  

In particular, asking for question could help learners clarify what they are 

not clear about by asking their teacher or friends. While, cooperating with each 

other by cooperating with peers could help learners share information and 
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check comprehension or to solve the question together.  

 

In addition, Rost cited in Nunan (2015:42) identified the following 

strategies of successful listeners, such as: 

1. Predicting, effective learners could think about what they will hear. 

2. Inferring, it is useful for learners to “listen between the lines.” 

3. Monitoring, it means good listeners notice what they do and what they do 

not understand. 

4. Clarifying, it means that learners ask questions and give feedback to the 

speaker. 

5. Responding, it means that learners react to what they hear. 

6. Evaluating, it means learners check on how well they have understood. 

 

As a summary, researcher analyzes students’ listening strategies which 

divided into six strategies; memory strategy, cognitive strategy, compensation 

strategy, metacognitive strategy, affective strategy, and socio strategy.  

2.8 Developing Listening Skills 

Listening skill is very important to be mastered especially for English 

language learner. In order to master the listening skill, every learner should 

develop their listening skills. Tyagi (2013:5-6) shared some tips which can help 

person to develop the listening skills. 

1. Facing the speaker, it could make speaker feel cared. 

2. Maintaining eye contact, it could remain comfortable. 

3. Minimizing external distractions from both speaker and listener. 

4. Responding in appropriately ways to show that you understand such as 

murmur (‘um-hmm’ or ‘uh-huh’), nod or raise eyebrows and also say 
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words like ‘really’, ‘interesting’ as well direct prompts ‘what did you do 

then?’.  

5. Focusing only on what the speaker is saying. Try to not to think about 

what to say next. The conversation will follow a logical flow after the 

speaker makes the point. 

6. Minimizing internal distractions, try to re-focus the attention on the 

speaker even though the thoughts keep horning in. 

7. Keeping an open mind by trying not to make assumptions about what the 

speaker is thinking. 

8. Avoiding the speaker to know you handled similar situations. Assume 

them to just talk it out. 

9. Letting the speaker complaint until they finish defending and knowing 

their whole argument before respond. 

10. Engaging yourself by asking questions for clarification after the speaker 

has finished. After asking questions, paraphrase their point to make sure 

we did not misunderstand such as by saying ‘so you are saying…’ 

Islam (2012:211) also suggests some strategies for learners to develop their 

listening skills as follows. 

1. Listen carefully so that we will able to understand, comprehend and 

evaluate.  

2. Be mentally and physically prepared to listen. Try not to think of answers 

in advance. 

3. Try to not talk too much and listen to the speaker. 

4. Be prepared to listen and think about the topic, if possible. 
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5. Listen with empathy so we could see situation from other’s point of view. 

6. Be respectful by not interrupting. Take notes if worry to forget a particular 

point. 

7. Avoid stereotyping individuals by giving assumptions about how you 

expect them to act. 

8. Listen to how something is said. 

9. Make certain person involved an opportunity to speak their opinions. 

10. Face those who you are talking with also use body to show interest and 

concern. 

In addition, Hamouda (2013:147-150) mention some helpful ideas to help 

teacher find some ways to overcome learners’ listening comprehension difficulties 

and develop their listening skills as follow: 

1. Adapting and Improving Listening Materials 

It is clear that students has different ability and styles in their learning, 

therefore, teacher should adapt and adopt listening materials also the method 

that match students’ background and interest (Hamouda, 2013:147). 

2. Activating Students’ Vocabulary 

One of the common causes for students in listening comprehension is their 

lack of vocabulary. Higgin in Saraswaty (2018:146) stated that it is important 

for teachers to show students certain key words needed for listening since lack 

of vocabulary becomes the obstacles to them. It is better to activate students’ 

vocabulary by asking them guessing the meaning of word used in the listening 

context before explaining the meaning to them so they could relate what they 
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have already known to what they are supposed to listen to (Hamouda, 

2013:148). 

3. Using Different Kinds of Input 

Teacher or lecturer should provide students with different kinds of input, 

such as lecturers or teachers itself, radio news, TV plays, films, everyday 

conversations, interviews, storytelling, speech, English songs, announcements, 

and so on.  

4. Using Visual Aids 

Teachers can support students to guess and imagine actively by utilizing 

visual aids or draw pictures and diagrams related to the listening materials or 

topics. Visual aids could attract learner’s attentions, increase their motivation 

and help them relate to the content of the spoken text so that learners can 

overcome their difficulties such as the unknown words and minimal pair of 

words (Hamouda, 2013:148) 

5. Introducing Accents 

It is necessary to introduce students with different accents, especially in 

extensive listening. Teacher must make students aware to different native 

speaker accents such as British and American English. Teacher need to 

familiarize students with both British and American accent (Bingol et al, 

2014:3).  

6. Introducing Pronunciation 

Incorrect pronunciation could interfere students in listening 

comprehension to catch the meaning or the context of the material.  Teachers 

need to introduce and let students familiar with precise pronunciation of native 
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speakers. By doing that students’ pronunciation capacity is much more 

improved and could train students to produce accurate pronunciation 

(Hamouda, 2013:148). 

7. Introducing Connected Speech 

Connected speech is characterized by week forms, contractions, 

assimilation, and elision (Anderson and Lynch in Hamouda, 2013:149). Those 

are considered as big obstacles for beginning English foreign learners. So that, 

teacher should inform students about those distinctive features while learning 

listening so they do not feel stressful and surprised. 

8. Activating or Building students’ Prior Topical and Linguistic Knowledge 

Teachers could activate schemata by encouraging the learners to think 

about and discuss what they already know about the content of the listening 

text also provide them background needed which can help them focus attention 

on what to listen to (Hamouda, 2013:149). It can help student to predict what 

they might hear and make connections what they already know.  

9. Arousing interest and Motivating Students to Attend the Spoken Message 

Students will be more willing to listen actively to what speaker says if they 

are able to relate the listening experience to their own lives (Hamouda, 

2013:149). Teachers also can create an environment conductive to listening 

and encourage effective listening behaviors. 

10. Encouraging Prediction 

This way can be used in the pre-listening stage. Students are asked to 

predict what the text is about or what speaker is going to say next. In order to 

encourage this, teacher could tell something about the topic of the listening or 
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about the speakers. If students have and prepare the certain vocabulary in 

mind, they will be more confident and ready to listen effectively (Hamoda, 

2013:149) 

11. Using Slow rate of Speech 

Teachers or Lecturers could be advised to use slow their speech rate to a 

level that suits their students. It has been a common belief that a slow rate of 

speech would facilitate students’ listening comprehension (Griffiths in 

Hamouda, 2013:149) 

12. Providing and Trying to Gain as much Feedback as Possible 

During the course, teacher should feel the gap between input and students’ 

reply and between teacher’s feedback and students’ reactions to make 

listening purposeful (Hamoda, 2013:150). This could promote error correction 

and give encouragements at once. 

13. Improving Learning Environment of Listening Skill 

Listening laboratory besides cassettes tapes, written listening text, and tape 

recorders are vital key affecting the quality both learning and teaching 

listening skill. It is necessary to upgrade these learning environments to make 

all students have equal and much chance to study listening skill in such a 

motivating environment for improving their listening skills (Hamouda, 

2013:150). 

Based on the explanation above, researcher concluded that developing 

listening skill all done by every learner by doing several helpful ideas or tips to 

develop listening skill. This could be done by teacher’s help for students, students 

to students, or teacher to other teacher. 


