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CHAPTER II 

THEORY REVIEW, FRAME OF THINKING, AND HYPOTHESIS 

 

2.1   Theory Review 

2.1.1 Concept of Reading Comprehension 

Reading is one of the four important skills in English. Reading is a process 

interprets or understanding information it was delivered through writing. Reading 

is an activity from the eyes to our brain. It means the eyes are receiving the 

information and the brain to understanding the meaning based on text what their 

read.  Reading is a tool for learning because students need variety of reading skill 

to understanding the textbooks, newspaper, and the others to get information. 

Therefore, if students lazy to read they will miss the latest information of the 

science and technology. 

Brown (2004:184) states that reading is the same as the four skills in 

learning English and the teacher expected students to get their skill. Meanwhile 

according Aebersold and Field in Subadiyono (2014:1) reading is when the people 

see a text and give meaning to the written symbol in the text. Lastly, McNamara 

(2007:3) defines reading as an extraordinary achievement when one considered 

the number of levels and component that must be mastered. Based on statement 

above reading it can be conclude if reading is a skill that need an understanding 

the meaning with text. Based on the explanation, it can be concluded that reading 
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is one of the four skills that should be mastered by students. Reading is process to 

understanding meaning or get knowledge based on the text.  

According to Brown (2004:189), types of reading divided several types of 

reading there are perceptive, selective, interactive and extensive. The first is 

perceptive, perceptive reading is a process that requires students to be able to 

process letters, words, letters and graphical symbols. Assessment of perceptive 

reading is to describe the differences in similar words and match the image of the 

appropriate group of words. 

The second is selective, Selective reading is a reading process that requires 

students to recognize the language features, grammatical, or discourse in short 

texts. Selective  reading assessment is that students read statements that have the 

same meaning at once and another example is vocabulary or grammar 

assignments  and multiple-choice. 

The third is interactive, interactive reading process is a reading process that 

asks students to read paragraph to another paragraph on one or more pages of the 

text. In this process students identify relevant phenomena and that have inside 

information that is accordance with conceptually. It means that interactive reading 

is accuracy to comprehend to the text. Typical genres that end themselves to 

interactive reading there are: short narrative and description experts from longer 

texts, questionnaire, memos, announcement, directions, recipes and the like.  

The last is extensive, extensive reading is applies to texts of more than a page, 

up to and including professional articles, essays, technical report, short story and 

books. Extensive reading as longer stretches of discourse, such as long articles 

and books that are usually read outside a classroom hour.  
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Based on the explanations above, it can be concluded the researcher choose 

interactive reading. Because it focus of on identify relevant features (lexical, 

symbolic, grammatical, and discourse) and the typical genre is short narrative or 

short text. It means that interactive reading can be technique of reading to raising 

their comprehension in understanding the text. 

Comprehension is one of the important in reading activities because it 

helps the reader to understanding what they read. Klingner (2007:8) states that 

reading comprehension is a multicomponent and highly complex process that 

involves many interactions between readers and what they bring to the text 

(previous, knowledge, strategy use) as well as variables related to the next itself 

(interest in text, understanding of text type).  

Meanwhile Klingner (2007:12) states that reading comprehension is 

complex process to the reader in constructing meaning based on coordinating 

number of skills related to decoding, word reading and fluency. Moreover Grellet 

(1981:3) says that reading comprehension is a written text based on extracting the 

required information from it as efficiently as possible. It skills are categories 

cumulative in built on the other.  

From the previously explanation above, it can be concluded that reading 

comprehension is a process to convey the information from the text and the 

process of construction meaning based on coordinating a number of complex 

process. Reading comprehension is an interaction process between reader and 

writer in understanding the meaning, ideas, and information from the text. 
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2.1.2 Process of Reading 

Process of reading comprehension is the steps to determine the contents of 

the text. Brown (2007:358) states that the process of reading comprehension 

divided by two processes there are: 

1. Bottom-up 

Bottom-up processing is the readers must first know a variety of a 

sign of linguistics such as letter, morpheme, phrase, grammatical cues and 

a sign of the discourse. Then use the mechanism processing sensible, 

coherent and meaningful. Meanwhile Nuttal (1996:17) stated in bottom-up 

processing, the reader builds up meaning from the black marks on the 

page: recognizing letters and words, words, working out sentence 

structure. Moreover Johnson in Subadiyono (2014:13) states that use 

bottom-up because in this process the reader start from the base that is 

with the text itself. In this theory the reader need skills associated wih the 

symbol of the language. 

 

2. Top-down 

 

While bottom-up process treats the reading  as a decoding activity 

with an emphasis placed on the structure of the text, top-down process 

take the opposite position and consider the reader and his/her interests, 

world knowledge, and reading skills as the driving force behind reading 

comprehension. Nuttal (1996:17) said that in top down processing or 
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conceptually driven, the   reader draw on their own intelligence and 

experience to understand a text.  

Based on the explanation above, the researcher used top-down process 

because in understanding text it emphasizes on the structure of the text based on 

their prior knowledge and experience. 

 

2.1.3 Assessing Reading Comprehension 

Assessing reading is a tool to measure the skill of students reading 

comprehension. According to Brown (2004:4) assessment is a process in which 

continuing involves wider aspects, whenever students give the respond to the 

teacher’s question, delivery a comment or their performance they will be assessed 

by teacher’s. Brown (2004:5) explained that there are some types of assessment, 

as follows: 

a. Informal and Formal Assessment  

Informal assessment is the observation of everyday performance 

student’s in the classroom. Moreover, formal assessment is synonym of 

testing. In formal assessment divided by two kinds there are: Formative 

assessment refers to forms of assessment which aim to evaluate the 

effectiveness of learning at time during the course; and Summative 

assessment the purpose is to measure what a students have achieved and 

usually occur at the end of unit instruction. 

b. Discrete Point and Integrative Assessment 

Brown (2004:8) explained that discrete point is constructed on the 

assumption that language can be broken down into its component part 
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and that those parts can be tested successfully, it will give a good 

indication of the learner’s underlying competence. 

c. Objective and Subjective Assessment  

Objective assessment is a test item that can be marked clearly like right 

or wrong, such as in multiple choice. Subjective assessment is requires 

that an assessor makes a judgement according to some criteria and 

experience.  

Klingner (2007:14) states that reading comprehension assessment has 

different purpose. First, the purpose is to compare students’ comprehension level 

to find out if student have pre-established criteria for their grade level. Second, the 

purpose is to inform instruction by determining when students understand what 

they read and how efficiently they use which comprehension strategy.  

Mcnamara (2007:49-50) said that there are some component levels of 

comprehension. Some causes of comprehension focus on those skills that 

contribute to the meaning construction aspects of the task, including the lower 

skill and higher skill. There are three higher level skills associated with the 

meaning constructions as follows: 

a. Inference Making  

Inference making is an important matter in ensure to understanding of a 

text. The reader should understand the meaning of the text with not 

explicitly, with integrating the statement or combined knowledge with 

textual information of the text. 
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b. Comprehension Monitoring  

Comprehension monitoring is a skill to monitor students which aim to 

understanding of a text. Comprehension monitoring is often assessed by 

requiring readers to detect inconsistence in text. 

c. Understanding Text Structure 

Understanding text structure is explicit awareness about text structure 

and the expectations engendered, students representation of contrast 

meaning and relevant background information of text 

Meanwhile, Mcnamara (2007:52) states that lower level skill consist of 

vocabulary and knowledge of word meaning. Vocabulary can be defined as all the 

words known and used by particular person.  Vocabulary also the skill to measure 

good and poor comprehends.  

Moreover, Nation (2009:34) states that the four focus of reading 

comprehension as follows: 

1. Literal comprehension of the text are involves understanding the text 

explicitly. It would be more demanding if the learners were not allowed to 

look at the text while answering the questions. 

2.  Drawing inferences from the text, this involve working out the main idea 

of text, taking message from the text, looking at the organization of the 

text, interpreting character, and working out cause and effect.  

3.  Using the text for the other purposes in addition to understanding, it 

mean that involves applying ideas from the text to solve problems, in the 

text to personal experience, comparing ideas in the text with other ideas 

from outside text, imagining extensions of the text. 
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4. Responding critically to the text. This involves considering the quality of 

the evidence in the text, evaluating the quality of expression and clarity of 

language of the text, expressing agreement with the ideas in the text and 

expressing satisfaction or dissatisfaction with the text. And expressing 

satisfaction or dissatisfaction with the text. 

From the previously explanation above, it can be concludes that the aspect 

reading skill level from Mcnamara divided by two aspects there are higher skill 

and lower skill. Higher skill have three aspect; inference making, comprehension 

monitoring and understanding text structure. Moreover lower skills consist of 

vocabulary and word meaning. The aspects from Nation are four aspects there are; 

literal reading comprehension, drawing inference, using the text for the other 

purpose in addition to understanding and responding critically to the text.  

In this research, the researcher adopted two theories from Mcnamara and 

Nation. The aspect from Mcnamara become from higher skill there are; inference 

making and understanding text structure moreover lower skills are vocabulary and 

word meaning. Meanwhile the aspect from Nation the researcher chose literal 

reading comprehension. Form this research the researcher will choose type of 

assessment objective assessment in multiple choice. 

2.1.4 Concept of Recount Text 

In junior high school there is some genre of text one of them is recount text. 

According to Anderson in Nugrahaini (2016:20), recount text is a section of the 

text that retells past events, generally in the order in which they happened. The 

purpose of a recount text is giving the readers a description of what happened and 
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when it happened. Formally, recounts are sequential simple texts in a sequence of 

events. Every story, no matter how simple, needs an orientation. According to 

Grace in Sukma (2015:66), states that recount text are a text that tells the readers 

about the past event has happened. 

The same as the other texts, recount also has specific text structure which is 

different from the other text. According Mulyati (2014:166) states that the generic 

structure of recount as follows: 

1. Orientation  

Orientation there are decided the setting and produces participants. It 

decided happened the information about who, where, and when.  

2. Event  

Even Tell what happened, present event in temporal sequence. Event may 

be started in the first paragraph. In events the writer writes the event 

chronologically. The events usually started with time signals, such as: 

first, second, then, finally. 

3. Reorientation  

Reorientation is the conclusion when the writer or speaker can give 

personal opinions about the topic or events. Usually the writer are giving 

comment on how this event or topic giving affect other thing in future. 

Reorientation is usually in the last paragraph. 

Based on the explanation above, it can be concluded that recount text is the 

text that tells past event in the order in which they happened.  Recount text has 

three generic structure there are; orientation, event, and re-orientation.  
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2.1.5 Concept of PQ4R Strategy 

PQ4R is a learning strategy that has given to the students. PQ4R strategy is 

one of strategies in elaboration (Trianto 2011:150). PQ4R strategy is a strategy 

that helps students to remember what they read with the long term memories and 

can help teachers in learning proses especially in reading.  Slavin in Misykah 

(2018:127) states that PQ4R strategy is one of the most popular strategies to help 

students enable students to understanding and maintain what they read. This 

strategy makes them easy to emphasize organizing knowledge and making it 

effective.  

Moreover Trianto (2011:150) states that PQ4R is one of strategies from 

SQ3R (survey, Question, Read, Recite and Review) that is creation from Francis 

Robinson in 1941 and PQRST (Preview, Question, Read, State and Test). 

Meanwhile Dunn, S. Dana in Misykah (2018:127) said that PQ4R strategy is the 

strategy that readers to give answers and reflect on questions during their journey 

of reading these way students are attentive throughout learning activities. In 

addition Slavin in Syarifah (2015:38) PQ4R strategy is making reading easier.  

 The foundation of PQ4R strategy is cognitive theory and process of 

information. The aim of PQ4R strategy is to help students understand and 

remember material in long term memory. Furthermore, According to Trianto 

(2011:151-153) the elaboration of PQ4R strategy is described as follows: 

1. Preview  

The first steps the students can read briefly and quickly before reading the 

material to find the main idea. Students can start to read topics, sub topic, 

title, chapter, or summary.  
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2. Question 

The second steps students make questions to their self about reading 

material. The questions are organized in a distinct, short and relevant with 

the text. To make questions students can use the word asked such as 

“what, who, why, when, and how”. 

3. Read  

The third step is students read actively in order to find out answers the 

questions and students should give reaction to the text. In this case it 

means only focused to paragraphs estimated to contain answers in the 

estimated relevant to the questions. 

4. Reflect  

The fourth steps are during the reading students not only remembering but 

they must understand the information in the text by doing several things, 

there are:   

a. Connect the information with the things that have been known. 

b. Associate sub topics with the main concept 

c. Try to solve contradiction in the information that in the present 

d. Try to use the material to solve the problem in the simulate and it is 

recommended of the subject of the matter. 

5. Recite  

In this step, after students reading the text, students are asked to 

contemplate (remember) information that has been learning with mention 

again answer the questions. The most important is the students can 
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understood and formulate the concepts, explain the relationship with the 

concepts. 

6. Review  

The final step students are asked to read back their notes that have been 

made, repeat all the contents of the text if need and once again review the 

entire question and answer briefly. 

Based on the explanation above, the researcher concludes that PQ4R 

strategy is a strategy from elaboration strategy, it’s to help students in 

understanding and remembering material in long term memory.  

According to Trianto (2007:150-151) steps of PQ4R strategy as the table 

below: 

TABLE 2 

STEPS OF PQ4R STRATEGY IN LEARNING PROCESS 

 

No. Steps Teacher’s Steps Student’s Steps 

1. Preview a. The teacher give text to 

students read.  

b. Inform to students how 

to find the main idea or 

the learning objectives to 

be achieved reading 

briefly to find basic idea. 

a. The students reading 

material briefly  

b. Students try to find out 

the idea or base core of 

the discussion in reading 

material.  

2. Question 

 

 

 

 

 

a. The teacher inform to 

students in order to pay 

attention the meaning of 

the text. 

b. The teacher giving 

exercise to make 

questions from the main 

idea. 

a. The students make 

questions to their self 

about reading material. 

b. The questions is 

organized in a distinct, 

short and relevant with 

the text such as what, 

who, why, where, and 

how 
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3 Read a. The teacher gives the 

reading material task to 

students. 

b.  Students read and give 

respond or answer the 

questions .  

a. Students read actively in 

order to find out answers 

the questions 

b. Students give the 

reaction or responds 

based on the text what 

their read.   

4 Reflect 

 

 

 

 

 

 

 

The teacher informs or 

explain reading material to 

understanding information 

what their read.  

Students not only remember 

or memorizing , but also 

understand what they read 

with connection information 

that have been know and 

related subtopics in the text 

with the concept of the  main 

idea.  

5 Recite The teacher asked the 

students to made notes from 

all of discussion of the 

lesson learned and answers 

the questions (do not open 

notes)  

Students are asked to 

contemplate (remember) 

information that has been 

learning with mention again 

answer the questions.  

6 Review a. The teacher gives task to 

students to read their 

notes based on their 

brain.  

b. Asked students to read 

the text if still was not 

sure their answers 

Students are asked to read 

back their notes that have 

been made, repeat all the 

contents of the text if need 

and once again review the 

entire question and answer 

briefly.  

 

2.1.6 Strengths and Weaknesses PQ4R Strategy 

 Aini in Susanti (2017:105) says that PQ4R strategy is one of strategies 

elaboration that the most widely to help students in remember or understand 

material what they read and it can help learning process.  Trianto in Susanti 

(2017:105) said that the Strengths PQ4R strategy as follows: 
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1. Appropriate used for knowledge teaching that are declarative in the form 

of concepts, definition, the rules, and implementation knowledge in 

learning process.  

2. Can turn on the knowledge of the beginning of the students and began the 

process of making the relationship between the new information with what 

has been known before. 

3. To help students remembering what has been in the read or help 

remembering information from the text. 

4. Help students in understanding text. 

5. Giving motivation students to self-learning. 

6. Help students to critical thinking. 

7. Increase the concentration students in understanding the text. 

8. Can increase students process skills asked and communicate their 

knowledge.  

Moreover the weaknesses of PQ4R strategy according Trianto in Susanti 

(2017:105)  as follow: 

1. Difficult to implement if means as book not available.  

2. Not effective implemented in the big class room because guidance teacher 

is not maximum.  

 

2.1.7 Previous Related Researches  

According to Safii’i in Yanti (2012:14) Relevant research is required to 

observe some previous researches conducted by other researchers in which they 
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are relevant to our research. The researcher was focused on about informed, 

designed found and conclude found the research as follow: 

The first, relevant research was conducted by Yanti, (2012) entitle: “the effect 

of using Preview, Question, Read, Reflect, Recite, and Review (PQ4R) strategy 

toward students’ ability in reading recount text at the first year of senior high 

school 2 Benai of Benai district of Kuanta Singingi regency”. based on her 

research, the researcher found that there is significant effect of using  PQ4R 

strategy toward students’ ability in reading recount text. Moreover, based on the 

research result Students’ ability in reading recount text taught by using PQ4R 

strategy is 71.80 and without taught by using PQ4R is 58.00. Meanwhile Based on 

the result of the data analysis and the hypothesis test was found that tobserved   was 

2.64 while ttable   was 1.99. It means that there is a significant difference between 

students’ ability in reading recount text taught by using PQ4R strategy or not. 

The difference with this research is subject research. The previous research 

used tenth grade but this research used ninth grade. The similarity with this 

research is used the same strategy. 

The second, relevant research was conducted from Fatimah, (2016) entitle 

“The use of PQ4R strategy to improve students’ reading comprehension (a class 

room action research at the eleventh year students of MAN Salatiga in academic 

year 2015/2016)”. Based on her research, the researcher found that the use of 

PQ4R method to reading narrative was effective.  Moreover, based on the 

research result Students’ of the data analysis and the hypothesis test was found 

that tobserved   was 11,67  while ttable   was 2.719.  
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The differences between this research and the second relevant research are the 

previous research used research subject eleventh grade and this research uses 

ninth grade. Moreover in previous research the researcher used PQ4R strategy to 

improve students’ reading comprehension focus on narrative text and this research 

used PQ4R strategy to improve students’ reading comprehension focus on recount 

text. 

Lastly, relevant research was conducted by Fatuni’mah, (2015) entitle 

“Teaching Reading Narrative Text Through PQ4R(Preview, Question, Read, 

Reflect, Recite, and Review) Strategy An Experimental Research at the Ninth 

Grade of SMP Ma’arif NU 02 Jatinegara in the Academic Year of 2015/2016. 

Based on the research result, the researcher found that PQ4R Strategy was 

effective in teaching reading narrative text by using PQ4R Strategy. It can be seen 

from research result Students’ of the data analysis and the hypothesis test was 

found that tobserved   was 2,768 while ttable   was 2.02. 

The difference between this research and the last relevant research is object of 

the research. The previous of the research used narrative text to improve students 

reading comprehension and this research used recount text to improve students’ 

reading comprehension. Moreover the result of the previous research showed that 

2,768 while ttable   was 2.02 and this research showed that the result of the research 

was 20.011 moreover ttable   was 2.000. 

Based on the previous related researches, the researcher concluded that the 

differences between previous researches and this research are research subject, 

object, setting and the research result. So that is expected to find new finding, 

therefore the researcher conducted this research entitle “ The Influence of Using 
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PQ4R Strategy toward Students’  Reading Comprehension in Recount Text at The 

Ninth Grade of SMP Negeri 6 Kotabumi Academic Year 2019/2020”. 

 

2.2     Frame of Thinking 

Reading is one of the four skill is very important in learning English. 

Reading can help students to get information and knowledge. Meanwhile, the fact 

students ninth grade SMPN 6 Kotabumi still difficult to be able to understand 

what they read. In other word, their reading comprehension is still low. The 

problems become because the students have lack vocabulary, low motivation in 

learning English and lacked interest in reading activity.  

Based on the problem, the researcher conducted PQ4R strategy as solution 

to improve students’ reading comprehension. By using PQ4R strategy, the 

students will understand the meaning of the text easily when they read a text. 

Based on formerly explanation, the researcher assumes PQ4R strategy can help 

teachers’ and the students’ in conducting activities teaching learning process. 

PQ4R strategy that can be an alternative strategy in teaching learning process 

since it is hoped to attract the students’ interest and to make a fun learning 

particularly in reading.  Systematically, frame of thinking can be drawn as 

follows: 

 

 

 

 

 

 

Picture 1. The Influence of 

Using PQ4R Strategy toward Students’ Reading Comprehension 

 

Students Reading 

Comprehension 

(Y) 

PQ4R Strategy 

(X) 
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2.3    Hypothesis 

Based on frame of thinking above, the researcher would like to formulate 

the hypothesis as follows: 

Ho : There is no significant influence of using PQ4R strategy toward students’ 

         reading comprehension in recount text at the ninth grade of SMP Negeri         

6 Kotabumi academic year 2019/2020. 

Ha  : There is significant influence of using PQ4R strategy toward students’ 

reading comprehension in recount text at the ninth grade of SMP Negeri 

6 Kotabumi academic year 2019/2020. 

 


