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II. THEORY REVIEW, FRAME OF THINKING, AND HYPOTHESES 

 

2.1 Theory Review 

2.1.1 Concept of Speaking Skill 

Speaking is an important skill in English because people can either deliver 

their opinions or give certain information to other people. It is supported by 

Richards and Renandya (2002:210) who state “speaking is one of the central 

elements of communication.” According to Pollard in Mersi (2017:7), speaking is 

the way to deliver the ideas, what to say language, how to use grammar and 

vocabulary, pronunciation as well as listening to and reacting to the person you are 

communicating. From the definition above, the researcher concludes that speaking 

is a process of articulating words or producing utterances to communicate with 

other people.  

 Speaking is a productive skill in which the speakers produce and use the 

language with the purpose of conveying messages. Tarigan (2008:16) says that 

speaking is a skill to pronounce the articulation of sounds to express or convey ideas, 

opinions, and feelings. Moreover, Afrizal (2016:343) argues that “speaking is an 

interactive process for constructing and receiving information.” Speaking includes 

an interactive process because there is the speaker as the source of information and 

the listener as the participant who get the information. In speaking, the process of 

giving or transferring the information is conducted by the speaker while the task of 

the listener is receiving or giving responses.  
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Speaking is considered as human behaviour in social environment. It can be 

a tool in which an individual can do social activities with other individuals. 

According to Tarigan (2008:3), speaking is a language skill which develops in 

children life preceded by listening skill. Ability in speaking develops after the 

children listen what other language users speak. After listening, children will do a 

process of imitation and automatically they learn to speak. This process continues 

until they realize that the function of speaking is as a tool to conduct an interaction 

to other people. 

Furthermore, Luoma (2004:9) defined “speaking as interaction, and 

speaking as social and situation-based on activity.” Speaking is verbal 

communication where people can conduct a conversation to discuss anything 

depend on the situation. Besides, speaking is also a process of expressing feelings, 

emotions, and ideas in form of speech. By speaking, the process of communication 

will run more effectively because the information can be conveyed clearly.  

Speaking and skill is an integrated part which correlates each other. Skill 

can be defined as persons’ ability to do an activity correctly. It is supported by 

Hornby (2010:1392) who stated that skill is the ability to do something well. 

Another definition came from Hendriani and Nulhaqim (2009:158) who stated that 

skill is an ability to operate a job easily. 

Skill is someone’s proficiency which comes from regular practice until he 

can do the best performance. Dunnette in Firza (2014:8) declares that skill is a 

capacity which is needed to do some tasks and derived from a training and 

experience. Skill is someone's ability to operate the tasks precisely and correctly. 
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In conclusion, skill is learners’ power to do the tasks competently. Skill is also as a 

technique which has to be mastered to succeed in learning.  

Furthermore, speaking skill can be viewed as learners’ proficiency to 

produce utterances in oral form in order to deliver opinions, ideas, thoughts, and 

feelings. This is supported by Diep (2017:140) who suggests that “speaking skill is 

a mental motor skill consisting of the coordination of sound, mechanism, which 

produced by our muscles and mental aspect.” 

Good speaking skill can be gained through some rehearsals. Mastering 

English skills depends on the frequency of practice. The more individuals practice, 

the more they master the skills. King (2008:1) says that speaking is like playing 

golf, driving car, or manage a shop, the more you practice, the more you able and 

happy to do it. From the explanation above, it can be concluded that every 

individual must practice continuously in order to have a good speaking skill. For 

students, they should practice hard not only inside but also outside of the classroom.  

From the theories above, the researcher concludes that speaking skill is a 

process of producing utterances in oral form with the purpose of delivering opinions, 

ideas, thoughts, and feelings. Furthermore, speaking is an activity of producing 

utterances by part of speech in order to convey the information. 

 

 

2.1.1.1 Types of Speaking Skill 
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In the classroom, the teacher should be able to provide the speaking 

activities which enable students to learn effectively. The teacher must consider the 

types of speaking which appropriate with the learners’ level.  According to Brown 

(2003:141), there are five basic types of speaking skill as follows: 

a. Imitative 

The first type of speaking skill is imitative speaking. Imitative more 

consider on the pronunciation produced by the speaker. Brown (2003:141) states 

that imitative speaking includes phonetic level of oral production, number of 

prosodic, lexical, and grammatical properties of language pronunciation. This type 

is also less concern of the meanings which usually it should be conveyed in the 

interactive conversation. According to Derakhshan, Khalili, and Beh (2016:178), 

imitative speaking enables students to pay attention to certain vowel sounds and the 

intonation. After that, the students should imitate them correctly.  

From the explanation above, imitative speaking is a type of speaking in 

which the speaker produces a speech by imitating the words, phrases, or sentences 

(if it is possible) that he or she heard. 

b. Intensive 

The second type of speaking skill is intensive speaking. It is a type of 

speaking in which the speakers produce short stretches of oral language. Unlike 

imitative speaking which emphasize on pronunciation or phonological aspect, 

intensive speaking enables the speakers to understand the meaning in order to 
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conduct an interaction although the interaction is still minimal (Rahmawati and 

Ertin, 2014:201).  

In intensive speaking, the speakers have used prosodic elements such as 

intonation, stress, rhythm, and juncture. In addition, Farah (2013:12) declares that 

activity in intensive speaking is designed to practice some phonological or 

grammatical aspect of language which can be done individually, in pairs, or in 

groups. From the explanation above, the researcher concludes intensive speaking is 

the type of speaking in which the speakers have been quite aware of semantic 

properties where they can minimally produce meaningful utterances and respond to 

the speech produced by others. 

c. Responsive 

Responsive type of speaking is an ideal improvement of students’ speech. 

In responsive speaking, the speakers are able to do a short conversations, small 

monologues, and simple requests and comments. Derakhshan, Khalili, and Beh 

(2016:178) state that responsive speaking refers to short replies to the teacher’s 

talks. Students should be active in the classroom by proposing comments and 

questions. The form of the activities can be short conversation, standard greetings 

and small talk, simple requests and comments.  

d. Interactive 

Interactive type of speaking is the fourth type of speaking. The length and 

complexity in interactive speaking is different from responsive speaking. 

Interactive speaking sometimes includes multiple participants and the speakers 
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have to conduct an interactive conversation. Bashir, Azeem, and Dogar (2011:38) 

say that interactive speaking situations include face-to-face conversations in which 

we have a chance to ask for clarification, repetition, or slower speech from our 

conversation partner.  

Furthermore, Brown (2003:141) suggests that interaction can take the two 

forms of transactional language, which has the purpose of exchanging specific 

information, or interpersonal exchanges, which have the purpose of maintaining 

social relationship. In conclusion, interactive speaking is a type of speaking which 

enable the speaker to conduct an interactive discussion to exchange the information.  

e. Extensive 

Extensive speaking focuses on persons’ ability in doing some speaking 

activities like speech, oral presentation, and story-telling. The language style used 

by the speaker is usually deliberative and the language register used depends on the 

topic that is being talked. Rahmawati and Ertin (2014:201) suggest that extensive 

speaking contains a wide variety of speech construction which need strong 

language components.  

In this type of speaking, the speaker needs to interact with other speaker by 

answering question or making discussion. Furthermore, Farah (2013:13) suggests 

that  extensive speaking deals with the students at advanced level where they extend 

their monologues in the form of oral reports, summaries, or speeches.  

Based on the statement above, there are five types of speaking. They are 

imitative, intensive, responsive, interactive, and extensive. Those types are useful 
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to give information for the teachers that different of students’ level will be also  

different of speaking task, so the teacher can choose which one the appropriate 

speaking task given to students.  

In this case, the type of speaking which appropriates with the subject of the 

research is responsive speaking. Most of the tenth grade students are considered be 

able to do speaking activities such as short conversations, small monologues, and 

simple requests and comments. In learning process, the teacher usually tries to give 

the students opportunity to involve on the discussion. Students may ask questions 

or comment the topic. 

2.1.1.2 Factors Influencing Speaking 

When people especially students perform certain activities of speaking, 

there are some factors which play an important role. These factors determine their 

speaking skill and degree of fluency. In case of teaching and learning English, if 

the teachers want to solve students’ problem in speaking, they should know what 

the factors are influencing speaking.  

According to Tuan and Mai (2015:9), there are five factors affecting 

speaking skill as follows: 

a. Performance Conditions  

Leong and Ahmadi (2017:37) mention that “learners carry out a speaking 

activity under different conditions.” It means that students perform speaking in 

certain situation and condition that they never guess. That is why performance 

condition can affect students’ speaking skill. Bygate in Ünver, Aydın, and Eş 
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(2016:67) suggest that what makes speaking a challenging task is the time pressure 

of determining what and how to talk. The performance condition which influences 

speaking includes time pressure, planning, and the amount of support. 

b. Affective Factors 

Affective relates to students’ motivation, self-belief, self-esteem, and 

anxiety. According to Ariyanti (2016:80), affective factors has important role in 

language acquisition especially in speaking area. Furthermore, Derakhshan, Khalili, 

and Beh (2016:181) assume that EFL learners should be stimulated to speak bravely 

in order to encourage their speaking competence. They assume that affective factors  

includes anxiety and self-restriction which have an influence on learner’s oral 

proficiency.  

In conclusion, affective factor is a factor which determines the result of 

students’ speaking skill. The failure or the successful of students’ speaking skill 

depend on affective side of the students. Students will be able to reach the goal of 

having good speaking skill if they have high motivation, self-confidence, and self-

belief. 

c. Listening Ability 

Shumin in Boonkit (2010:1306) states that one of elements which determine 

success of speaking is listening skills. In communication, the role of the speakers is 

also as a listener. They must understand what someone said to them through 

listening process in order to conduct a conversation successfully. Sadiku (2015:29) 

also observes that listening and speaking skills are interrelated. The relation of the 
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two aims at developing effective communication. Individuals can get the 

information through process of listening then respond in form of oral.  

d. Topical Knowledge 

Topical knowledge can be defined as individual’s prior knowledge relating 

to the topic that will be discussed. Bhattacharya (2017:32) argues that “the type of 

topic under discussion influences the ease of language use, to a great extent.” 

Besides, Harmer in Ünver, Aydın, and Eş (2016:67) argues that if students are asked 

to perform in the topics which they are not familiar with or which are not interesting 

for them, they will feel difficult in performing.  

The topical knowledge also determines how students are able to use the 

language. Jahbel (2017:245) adds that the topical knowledge enables students to 

use language with information to the world in which they live. However, students 

who have many of knowledge will be able to speak well. If students have a good 

topical knowledge, they can freely explore the information in form of speech.  

e. Feedback during Speaking Activities 

“Feedback is a natural part of language that we use to clarify the meaning 

of what we say and to help students understand what we mean” (Jahbel, 2017:245). 

Feedback is very useful to improve students’ speaking skill. This is supported by 

Schunk (1995:118) who states that feedback can affect students’ motivation and 

performance in doing something. Students must know where their mistakes are in 

order to be repaired. In this case, the role of teacher is really important. The teacher 

is expected to be able to give correction on students’ speaking skill. Teacher’s 
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correction should be able to motivate students to perform speaking better neither 

make them afraid to perform again.  

From the explanation above, it is known that there are five factors which 

can influence students’ speaking skill. They are performance condition, affective 

factors, listening ability, topical knowledge, and feedback during speaking 

activities. Both teacher and students should pay attention on these factors to 

improve students’ speaking skill. 

2.1.1.3 Assessing Speaking Skill  

In teaching and learning process, the teacher must know how far the ability 

of the students and whether the ability is improved or not. The teacher must assess 

some aspects in order to know the ability of students’ speaking skill. According to 

Harris (1969:81), there are five aspects which can be used to measure speaking, 

such as pronunciation, vocabulary, fluency, grammar, and comprehension.  

Here are the rating scales and criteria of each aspect in the speaking 

assessment based on Harris (1969:81): 

a. Pronunciation 

Pronunciation is one of important aspect in speaking. Pronunciation is the 

way in which a word is pronounced (Hornby, 2010:1175). Pronunciation can also 

be defined as the way of the speakers produces the clear utterances orally. 

Pronunciation that is produced correctly can make the meanings more clear. 

Hidayati (2015:9) states that in speaking, the speaker should be able to articulate 

the words and create meaningful sounds.  In speaking, pronunciation can 
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differentiate the meanings. That is why the wrong pronunciation can cause 

misunderstanding of the information.  

Assessing pronunciation are based on how students’ ability in pronouncing 

every word well as produced by the native speaker. The pronunciation assessment 

criteria can be seen in the following table: 

TABLE 1 

PRONUNCIATION ASSESSMENT CRITERIA 

PRONUNCIATION 

SCORE CRITERIA 

5 Has few traces of foreign accent 

4 Always intelligible, though one is conscious of a definite accent 

3 Pronunciation problems necessitate concentrated listening and 

occasionally lead to misunderstanding  

2 Very hard to understand because of pronunciation problems. 

Must frequently be asked to repeat. 

1 Pronunciation problems so severe as to make speech virtually 

unintelligible. 

b. Vocabulary 

“Vocabulary is the thousands of lexical building blocks that are available to 

the average user of a language” (Brown, 2007:435). Besides, Hornby (2010:1662) 

states that vocabulary is all the words that a person knows or uses. Furthermore, 

Jannah and Fitriati (2016:67) also define vocabulary is an single word or a set of 

words which is meaningful. Vocabulary is important to produce utterances. 

Speaking will be run more effective if the speakers have good vocabulary mastery. 

Having low of vocabulary will make the speakers are difficult to convey the 

messages clearly.  
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In vocabulary assessment, students will get lower score if they cannot 

express anything word while they will get higher score if they are able to use 

vocabulary effectively. The detailed vocabulary assessment criteria are as the 

following table: 

TABLE 2 

  VOCABULARY ASSESSMENT CRITERIA 

VOCABULARY 

Score 
Criteria 

5 Use of vocabulary and idioms is virtually that of a native speaker 

4 
Sometimes uses inappropriate terms and must rephrase ideas 

because of lexical inadequacies 

3 
Pronunciation problems necessitate concentrated listening and 

occasionally lead to misunderstanding  

2 
Misuse of word and very limited vocabulary make comprehension 

quite difficult 

1 
Vocabulary limitations so extreme as to make conversation virtually 

impossible 

c. Fluency 

Fluency is the important part in speaking. According to Brown (2007:64) 

fluency refer to “efficient and rapid movement away from a capacity-limited 

control of a few bits and pieces to a relatively unlimited automatic mode of 

processing language forms.”  Moreover, Hornby (2010:575) defines fluency is “the 

quality of being able to speak or write a language, especially a foreign language, 

easily and well.” Fluency affects someone’s skill in speaking because someone can 

use the language perfectly without any distinctions which can make the speech 

unclear.  

In scoring fluency, students are scored based on how well they produce the 

language as fluent as they can. Students who are able to speak fluently will get 
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better score, while students who are not able to speak fluently will get lower score. 

The detail of fluency assessment criteria can be seen in the following table: 

TABLE 3 

FLUENCY ASSESSMENT CRITERIA 

FLUENCY 

Score Criteria 

5 Speech as fluent and effortless as that of a native speaker. 

4 Speed of speech seems to be slightly affected by language problems. 

3 
Speed and fluency are rather strongly affected by language 

problems. 

2 Usually hesitant often forced into silence by language limitations. 

1 
Speech is so halting and fragmentary as to make conversation 

virtually impossible. 

 

d. Grammar 

According to Hornby (2010:651), grammar is “the rules in a language for 

changing the form of words and joining them into sentences.” Jannah and Fitriati 

(2016:68) also define grammar is a study in which sentences are organized and 

constructed. Grammar is a study of the language structure which describes how 

words combine together to be a meaningful construction. Grammar is a set of 

procedures used to construct sentences or utterances. Grammar is important to use 

both in spoken and written communication because it can differentiate the meanings. 

In speaking process, the accurate grammar can bring the listeners to have a good 

understanding about the topic being discussed.  

In assessing grammar, students will be given good score if they can use the 

grammar accurately with very few of grammatical errors. The detailed grammar 

assessment criteria can be seen in the following table: 

TABLE 4 
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GRAMMAR ASSESSMENT CRITERIA 

GRAMMAR 

Score Criteria 

5 Makes few if any noticeable errors of grammar or word order 

4 
Occasionally makes grammatical and/or word errors which do not, 

however, obscure meaning 

3 
Makes frequent errors of grammar and word order which 

occasionally obscure meaning.  

2 

Grammar and word –order errors make comprehension difficult. 

Must often rephrase sentences and restrict himself to basic 

patterns. 

1 
Errors in grammar and word order, so severe as to make speech 

virtually unintelligible. 

e. Comprehension 

The last aspect used to assess speaking skill is comprehension. Having good 

comprehension while doing communication is really important. Rahmawati and 

Ertin (2014:202) define comprehension is trying to understand the context of the 

conversation and capable to reply by using suitable answer based on the question 

that is given. Besides, Hornby (2010:296) also states that “comprehension is the 

ability to understand.” It means that comprehension relates to how the speakers 

understand the content of the conversation. They comprehend their own talks and 

able give appropriate responses related to the topic being discussed.  

In assessing comprehension aspect, students will have good score if they 

appear able to produce meaningful utterances and comprehend anything they are 

talking. The detailed of comprehension assessment criteria can be seen in the 

following table: 

TABLE 5 

COMPREHENSION ASSESSMENT CRITERIA 

COMPREHENSION 
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Score Criteria 

5 Appears to understand everything without difficult. 

4 
Understands nearly everything at normal speed, although 

occasional repetition may be necessary. 

3 
Understand most of what is said at slower than normal speed with 

repetitions. 

2 
Has great difficult following what is said. Can comprehension only 

“social conversation “spoken slowly and with frequent repetitions. 

1 Cannot be said to understand even simple conversation English. 

In conclusion, the researcher chooses the speaking assessment criteria from 

Harris to assess students’ speaking skill. There are five aspects of speaking 

assessment. They are pronunciation, vocabulary, fluency, grammar, and 

comprehension. Those aspects and criteria can ease the scoring process of students’ 

speaking skill. 

2.1.1.4 Promoting Students’ Speaking Skill 

Having good speaking skill can be got by practice continuously. In the 

classroom, the teacher should be able to provide some activities which allow the 

students to improve their speaking skill. According to Harmer (2007:129), there are 

some activities which can promote students’ speaking skill, as follows: 

a. Information-gap activities 

The first kind of activity which can promote students’ speaking skill is 

information-gap activities. According to Afrizal (2016:347), information-gap 

activities give the students opportunities to speak, interact and discuss the 

information among them. In this activity, there are two speakers having different 

information. Students have to complete the entire picture by sharing the information. 
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In this activity there is a gap between one student and other students because the 

information that will be shared is different.  

Harmer (2007:129) suggests that one of the popular information-gap 

activities is describe and draw. One student brings a picture and must not show the 

partners (teacher sometimes uses surrealist paintings, such as empty doorways on 

beaches, train coming out of fireplace, etc.). One student has to give instruction and 

description related to the picture while partners have to draw the picture without 

looking at the original picture.  

b. Telling stories 

“Storytelling is to retell the story having read or heard by using the 

storytellers’ own words based on their understanding about the story” (Zuhriyah, 

2017:122). In telling stories activity, students are given time to share the stories. 

They can talk about their selves, family, friends, their past experiences, and 

anecdotes. Students can do this activity either in individual or in group. In 

individual task, the teacher may instruct the students to read the books, newspaper, 

or articles in internet then ask for them to retell stories or information that is found.  

In group, the teacher may instruct the students to construct a story by using 

picture media. For example, the teacher provides one of a sequence of picture. 

Students are divided into some groups. They are given chance to look at the picture 

in a while. After that, the teacher takes the picture away. Each student must tell the 

stories related to the pictures. Activity of telling stories can be spontaneously, but 

at other times the teacher should give time to the students to prepare what they are 

going to say.  
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c. Favourite objects 

In this activity, students can practice speaking skill through describing 

students’ favourite objects. The objects can be a cloth, jewellery, book, MP3 player, 

shoes, or bag. Harmer (2007:129) says that in describing the favourite objects, 

students have to share how important the object, why they consider the object is 

special, and what they do with it.  

d. Meeting and greeting 

In this activity, students are going to do a role play of formal or business 

social circumstance. According to Susanti (2007:10), in role play activity students 

will pretend they are in various social contexts and have a variety of social roles. 

Students will pretend they are in the situation of doing a meeting with some people 

and introduce themselves. This activity is considered can improve students’ 

speaking skill because it can build students’ interest in speaking and enable students 

to be more active to speak up. 

e. Surveys 

In surveys activity, students can do an interview with other students. Gudu 

(2015:59) argues that activity of interviewing friends can encourage shy students to 

join and deliver their opinions with their classmates. Students may design a 

questionnaire to ask other students’ habits or experience.  

Furthermore, Kuśnierek (2015:80) mentions that a questionnaire guarantees 

that the questioner and respondent will have something to say to each other where 

it can encourage the use of a language naturally.  For example, the students will ask 
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about eating habits, so the questions can be “How much do you normally eat?”, 

“What is your favourite food in breakfast, lunch, and dinner?” Then students will 

go round to ask these questions.  

f. Students’ presentation 

Brooks and Wilson (2014:202) declare that “participating in an oral 

presentation can provide students with an enjoyable learning experience that allows 

them to interact with others.” In presentation activity, students may work in 

individual or group. This activity enables students to talk about the topic given by 

the teacher. The teacher gives a few minutes time for students to think and gather 

the information. After that, the students present and share the information. When 

presentation is held, the audience must listen and do some tasks like writing the 

important points, giving feedback, and asking a question. 

g. Moral dilemmas 

In moral dilemmas activity, students are going to talk about moral dilemmas 

in their surroundings. Then they have to discuss the resolution of the problems. For 

example, students are going to discuss about dilemma of adolescent who consume 

alcohol. Students will talk about what are the disadvantages of consuming alcohol 

and how to solve this problem.  

Moral dilemmas activity is quite similar with the activity of problem solving. 

Nematovna (2016:6) says that in problem solving activity the teacher presents the 

problems to the students. Students may work in pairs or as an entire class to discuss 

how to solve the problem. 
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Based on the explanation above, it can be concluded that the teacher can 

improve students’ speaking skill by creating good atmosphere in the classroom. It 

can be done by implementing interesting classroom activities as explained before.  

2.1.2 Concept of Self-Efficacy 

Self-efficacy becomes an important thing to be owned by people. Self-

efficacy relates to person’s perception of believing the capability that is owned. 

According to Santrock (2011:523), self-efficacy is feeling belief of someone that 

she or he will able to master the situation and produce positive result. Novariandhini 

and Latifah (2012:139) also state that self-efficacy is individual’s trust of ability in 

controlling the results from the effort has been done. From the definition above, the 

researcher concludes that self-efficacy is someone’s belief on his/her capacity to 

handle the problems and obstacles in order to get the best achievement.  

In line with the definition above, Bandura (1995:2) suggests that “self-

efficacy refers to beliefs in one’s capabilities to organize and execute the courses 

of action required to manage prospective situations.” This means that self-efficacy 

relates to the management of the situation when finding the most difficult situation. 

Self-efficacy also determines how people motivate themselves and handle adverse 

situations.  

Self-efficacy influences individuals’ perspective about what effort need to 

do in accomplishing the tasks. This statement is supported by Pajares (1996:544) 

who states that “efficacy beliefs also influences individuals’ thought patterns and 

emotional reactions.”  People who have high self-efficacy will be able to think 

optimistically. They think that everything will run well and the difficult tasks can 



 

 

 

27 

be overcome. People who have low self-efficacy, on the other hand, will be easy to 

feel stress and depression because they feel that anything will run badly and the 

problems will be difficult to be solved.   

From the explanation above, it can be concluded that self-efficacy is 

individuals’ point of view in believing their capacity to reach the goal that is 

expected. Self-efficacy can also be defined as someone’s belief in overcoming the 

adverse situation.  

2.1.2.1 Sources of Self-Efficacy 

Individuals can get, improve, and decrease their self-efficacy through the 

sources of self-efficacy. According to Bandura (1995:3) there are four sources 

which influence individual’s self-efficacy. They are mastery experience, vicarious 

experience, social persuasion, and physiological and emotional states. The 

description of each sources can be seen as the following:  

a. Mastery Experience 

Pajares, Johnson, and Usher (2007:106) state that the most dominant source 

is the result of individual’s own previous experience, or mastery experience. 

“Mastery experiences is past performance of students and the factor that provides 

the most realistic information to individuals on being able to deal with new 

encountered situations” (Arslan, 2013:1983). Mastery experience—originated from 

the real personal experience—is a source which gives big influence toward 

individuals’ self-efficacy. 
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There are two forms of experience such as success experience and failure 

experience. Success experience will improve individuals’ self-efficacy while 

failure experience will decrease individuals’ self-efficacy. Getachew and Birhane 

(2016:123) suggest if students have a good performance in a certain subject, they 

will improve belief that they will be a good performer in that certain subject in the 

future. It means that individuals will have strong self-efficacy after they pass many 

of success experiences, whereas individuals who have failure experience will do a 

reflection to solve the problem which make them failed through certain efforts. 

b. Vicarious Experience 

Vicarious experience is the second source which can influence individuals’ 

self-efficacy. According to Joet, Usher, and Bressoux (2011:650), a student who 

sees a close friend succeed at a challenging academic task can be persuaded to be 

succeed also. In vicarious experience, an individual will make other people as a 

model of success and failure, so the experience of other people can be a reflection 

of oneself. 

The observation of models that have success experience will make an 

individual to do the same thing in order to achieve the same success. On the other 

hand, the observation of models’ failure will make an individual more cautious and 

even improve his or her effort. Britner and Pajares (2006:487) add that “models 

perceived to possess characteristics similar to the observer are the most effective in 

increasing self-efficacy in the observer.”  

c. Social Persuasion 
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Individuals can also develop self-efficacy through social persuasion. Social 

persuasion refers to the judgement given by other people of individuals’ capability. 

It is supported by Loo and Choy (2013:87) who state that “social persuasion refers 

to feedback, judgements and appraisals from significant others about engaging in 

related task.” 

Chen and Usher (2013:11) say that encouraging feedback and judgements 

can strengthen students’ self-efficacy to perform a task. Individuals are directed by 

using suggestion and advice to improve their belief of the capability in order to 

attain the goal desired. Individuals who are persuaded positively will increase their 

self-efficacy while individuals who are persuaded negatively will decrease their 

self-efficacy. Pajares, Johnson, and Usher (2007:107) add that positive persuasions 

will encourage and empower self-efficacy. Meanwhile, negative persuasions will 

defeat and weaken self-efficacy. 

d. Physiological and Emotional States 

The last source of self-efficacy is physiological and emotional states. Loo 

and Choy (2013:87) suggest that “emotional arousal refers to emotion or physical 

sensation (e.g. anxiety, fatigue and composure) that one experiences while 

performing a particular task.” Usually in difficult situations, individual show 

depressed signs such as sick, tired, afraid, and nervous. This physiological factor 

will change individuals’ self-efficacy. They think that this condition indicates their 

inability, so it will bring them into weak performance. Besides, psychological factor 

like mood can also influence individuals’ self-efficacy. Good mood produces 
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positive thought and high self-efficacy. On the contrary, bad mood produce 

negative perception and low self-efficacy. 

Britner and Pajares (2006:487) assert that people will expect success when 

they experience positive stimulation than when they suffer high anxiety, tension, 

and stress when doing an activity. Feeling bad in emotional and physiological will 

affect in people’s  performance like poor outcome and low self-efficacy. 

Based on the theory above, the researcher concludes that self-efficacy can 

be got, improved, or decreased through four sources. They are mastery experience, 

vicarious experience, social persuasion, and physiological and emotional states. 

2.1.2.2 Classification of Self-Efficacy 

Mastur (2016:7) asserts that self-efficacy can be divided into two 

classifications. They are high self-efficacy and low self-efficacy. Individuals who 

have high self-efficacy tend to be more involved in the situations. They never think 

to avoid the tasks and problems. According to Tenaw (2013:6), “individuals who 

possess a high degree of self-efficacy are more likely to attempt challenging tasks, 

to persist longer at them, and to exert more effort in the process.” It means that they 

are more motivated to do the tasks even though a difficult one. They increase their 

effort in doing something to prevent the failure that might occur.  

On the contrary, individuals who have low self-efficacy attempt to avoid the 

tasks. They always consider that they will not be able to do the difficult tasks. 

Besides, they have low motivation in reaching the goals. They do not also increase 

their efforts and easy to give up. Musa, Nwachukwu, and Geoffre (2016:63) state 
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that “weak ability self-belief tends to reduce the student’s stamina to persist on the 

task or even make the student working on the task to quit.” Furthermore, Cubukcu 

(2008:151) asserts that “students who do not have confidence in themselves are less 

likely to exert effort and more likely to give up quickly.” 

In conclusion, there are two classification of self-efficacy; high self-efficacy 

and low self-efficacy. People who have high or low self-efficacy can be 

characterized from their behaviour and the way of them handling the difficult tasks.  

2.1.2.3 Dimensions of Self-Efficacy 

Each individual has different self-efficacy. These differences based on the 

dimension of self-efficacy. Bandura in Habibi and Yazdani (2016:590) state that 

self-efficacy consists of three dimensions. They are magnitude, strength, and 

generality. The discussion of the three dimensions is in the following: 

a. Magnitude  

Magnitude is one of dimensions in self-efficacy which pertains to the degree 

of task difficulties. According to Bijl and Baggett (2001:8), “magnitude refers to 

how difficult a person finds it to adopt a specific behavior.” Moreover, Denoyelles, 

Hornik, and Johnson (2014:257) assert that magnitude dimension focuses on 

persons’ believe that they will be able to accomplish the tasks. 

Besides, Widiyanto (2013:19) says that magnitude dimension implicates on 

selecting the acts based on individuals’ expectation of the degree of task difficulty. 

They will finish the task if they feel they are capable and avoiding the acts if they 

are incapable. From the explanation above, it is known that magnitude dimension 
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relates to someone’s belief that he or she is able to handle the difficult tasks and 

attain the goal. This dimension also implicates on selecting the acts which he or she 

is capable and avoiding the acts if he or she is incapable.  

b. Strength 

Strength dimension relates to strong or weak conviction about individual’s 

competence. Denoyelles, Hornik, and Johnson (2014:257) argue that strength 

dimension reflects individuals’ beliefs at finishing the various components of the 

tasks. Besides, according to Habibi and Yazdani (2016:590), strength dimension 

relates to “the conviction regarding magnitude as strong or weak.” In other words, 

strength dimension refers to the degree of stability on individuals’ beliefs. This 

stability determines individual’s endurance and persistence in effort.  

Widiyanto (2013:20) adds that strength dimension can be indicated by 

individuals’ spirit and persistence to achieve the goal. This relates to the degree of 

strength from individuals’ belief or expectation on the capability. Weak expectation 

is easy to be unstable while strong expectation will encourage individuals to endure 

their effort consistently. 

c. Generality 

In generality, individuals will evaluate their beliefs in order to function in 

certain activities. Lively (1994:32) defines “generality is the range of behaviors or 

contexts to which the efficacy applies.” Bijl and Baggett (2001:8) also argue that 

generality refers to the degree in which self-efficacy beliefs are associated, either 

within a behavioral area, across behavioral areas or across time.  
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Furthermore, Widiyanto (2013:57) suggests that generality dimension can 

be indicated through individuals’ hope of their behavior. This can also be indicated 

through their ability to face the diverse situation positively and to use life 

experience as a step to achieve success. In conclusion, generality dimension is a 

concept which clarifies that individuals’ self-efficacy is not limited on specific 

situation only. This dimension refers to variance situation where the assessment of 

self-efficacy can be applied.  

From the explanation above, it can be concluded that there are three 

dimensions of self-efficacy. They are magnitude, strength, and generality. In this 

case, those aspects will be used by the researcher to develop the items of self-

efficacy questionnaire.  

2.1.2.4 Improving Students’ Self-Efficacy 

Self-efficacy is important to be improved especially for students because it 

can influence how individuals think and act. In learning, students with high self-

efficacy will be more challenged to do the tasks, so that the leaning goal can be 

achieved. Stipek in Santrock (2011:525) suggests some strategies to improve 

students’ self-efficacy, as follows:  

a. Guide the students to determine the goal 

To improve students’ self-efficacy, the teacher has to help the students to 

determine the goal. Communiqué (2010:2) argues that instructing students to set 

the goals and use strategies to achieve the goal helps them to experience greater 

mastery in life. The teacher may help students to decide the short-term goal after 
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they decide the long-term goal. Short-term goal is useful to evaluate students’ 

progress.  

b. Provide support for students 

Positive support given by other people such as family, teacher, and friends 

will be able to improve students’ self-efficacy. In simple way, the support can be 

given verbally. After the learning process, the teacher can praise the students by 

saying good job!, you really did well, and so on. Communiqué (2010:2) also adds 

support and praise can lead the students to have greater mastery, persistence, and 

achievement.  

c. Give positive examples from an adult or other friend 

Student can develop his or her self-efficacy through models who have 

positive characteristics. For example, students observe other teacher and other 

students in handling the challenges effectively. This can make student adopt better 

behavior.  

Modelling is effective to improve self-efficacy. Classroom models (can be 

a teacher or peer) can give sources of vicarious efficacy information. Schunk 

(1991:216) states that while students are observing others succeed, they will believe 

that they are also are capable to accomplish the task. One student will be motivated 

if seeing other students success. In the classroom, teacher can apply the modelling 

through activity of sharing tasks to other students (presentation).  

2.2 Previous of Related Research 
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 Many researchers have conducted a research relates to both self-efficacy 

and speaking skill. Mastur conducted a research in 2016 entitled The Relationship 

between Students’ Self-Efficacy and Their Speaking Ability (A Study at MTs Al-

Manar Aceh Besar). The population of his research is the eighth grade students of 

MTsS Al Manar, Aceh Besar academic year 2015/2016. 

Besides, Mastur used purposive sampling and chose class IIA which 

consists of 32 students as a sample of the research. Comparing to the researcher, 

there are some differences of the Mastur's research. The differences are on the 

subject of the research, sampling method, and the instrument to measure the 

speaking skill. In the end of his research, he declared that the result of his research 

is there is significant relationship between the two variables.  

The second previous research is conducted by Piran in 2014 entitled The 

Relationship between Self-concept, Self-efficacy, Self-esteem and Reading 

Comprehension Achievement. The participants of his study are 92 EFL learners 

from Iran Language Institute in Tehran. The instruments used in his research are 

questionnaires and test. The research above is also quite different from the research 

that was conducted by the researcher. Piran used four variables in his research. It 

means that way he analized the data was also different. From the data analysis he 

had conducted, it is proved that there is significant relationship between self-

concept, self-efficacy, self-esteem and reading comprehension achievement of 

Iranian EFL learners..  

In addition, Warsito (2009) also conducted a research entitled “Hubungan 

antara Self-Efficacy dengan Penyesuaian Akademik dan Prestasi Akademik (Studi 
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pada Mahasiswa FIP Universitas Negeri Surabaya). The population of his research 

was students of FIP University Country of Surabaya in the year teaching 2000 until 

2003. He used cluster sampling technique, so the sample got was 130 respondents.  

He collected the data by using instrument of questionnaire. Hypotheses 

were tested with statistical technique of regression in phases that is "Path-Analysis".  

The result of hypotheses test is there is positive and significant correlation of 

between self-efficacy and academic adjustment and academic achievement at 

students in FIP UNESA.  

Those are previous researches which have been conducted by some 

researchers. In this research, the researcher is going to conduct the research with 

similar X variable but different of Y variable. In this research, the researcher 

chooses self-efficacy as X variable and speaking skill as Y variable. Therefore, it is 

expected that this research will have a new finding. 

2.3 Frame of Thinking 

In learning English, there are four skills must be mastered by students. They 

are listening, speaking, reading, and writing. As one of productive skills—beside 

writing—speaking enable people to deliver messages by producing utterances in 

oral form. Speaking is a crucial skill to be mastered in learning English, but 

unfortunately improving students’ speaking skill still becomes a problem both for 

teachers and students. Many problems faced by students when performing speaking. 

One of the problems is students have low self-efficacy. In this case, the researcher 

has an assumption that improving students’ self-efficacy will have significant 

influence of speaking skill improvement.  
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Based on theory review above, the researcher assumes that there is 

correlation between students’ self-efficacy and their speaking skill. This research 

consists of two variables, they are independent variable namely self-efficacy and 

dependent variable namely speaking skill. The researcher draws a frame of thinking 

as follows: 

 

 

PICTURE 1: FRAME OF THINKING 

2.4 Hypotheses 

Based on the theories and frame of thinking above, the researcher makes the 

hypotheses as follows: 

H0: There is no significant correlation between students’ self-efficacy and their 

speaking skill at the tenth grade students of Madrasah Aliyah Negeri 1 North 

Lampung Academic Year 2017/2018. 

Ha: There is significant correlation between students’ self-efficacy and their 

speaking skill at the tenth grade students of Madrasah Aliyah Negeri 1 North 

Lampung Academic Year 2017/2018.  
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