
 

 

 

 

 

 

CHAPTER II 

THEORY REVIEW, REVIEW OF PREVIOUS RELATED RESEARCH, 

FRAME OF THINKING, AND HYPOTHESIS 
 

 
 

2.1 Theory Review 

2.1.1 The Concept of Reading Habit 

The success of students in learning can be influenced by their reading 

ability, so most of the acquisition of knowledge is done by students through 

reading activities (Nurgiyantoro in Nurcahyanti, 2018:2). Therefore, reading 

must be a student’s learning need, not just a desire or an ideal.  

Furthermore, the importance of reading ability in learning, it is neces-

sary to have good reading habit to achieve good reading ability. According to 

Masduki and Warsah (2020:185) habit is the process of shrinking the res-

ponse tendency by using repetitive stimulation. In the learning process, 

habituation includes the process of shrinking unnecessary behavior. As a re-

sult, this shrinkage process emerges as a new pattern of behavior that is rela-

tively settled and automatic. Therefore, reading habit is behavior that is 

carried out by students repeatedly from time to time automatically, so that 

reading habit will be formed if carried out repeatedly throughout the life of 

students and by using certain manner regularly, discipline and concentration 

so that the behavior is formed used to do it.  

Meanwhile, reading habit need to be familiarized from an early age, 

starting from the child recognizing letters, so that it can be made that reading 
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habit is a necessity and become fun for them (Ismail, 2016:64). Therefore, 

reading can be done provided there is a desire, enthusiasm, motivation from 

students and the surrounding environment, such as teachers and parents. 

However, reading just reading is not difficult as long as students can recog-

nize letters, but reading to obtain a useful outcome is a skill that needs to be 

worked on. In this case, what need to be done are students accustomed to rea-

ding, because by accustomed to reading students will gain extensive know-

ledge and comprehend from reading. Reading habit cannot be formed in a 

short time, but slowly and in a relatively long time or with the frequency of 

reading is very supportive of the formation of reading habit. If the reading 

activity is done more often, the higher the person masters the content from the 

reading text.  

Based on the explanation above, it can be concluded that reading habit, 

namely reading routines that involves both physical and mental to obtain the 

message, the knowledge contained in the reading. If this can be realized for 

students, reading is expected to be a part of life that cannot be separated, so 

that it becomes a habit. 

2.1.1.1 The Aspects of Reading Habit 

Each student develops habits in reading through many aspects and 

repetitive practice. According to Gaona and Gonzalez (2011:59—60) there 

are aspects reading habit indicators are: 

1. attitude toward reading is defined as an expression of attitude toward rea-

ding. It is the expression of how much reader likes or dislikes toward rea-

ding,  
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2. reading frequency is that students report that they have read books during 

holidays, 

3. books read is the amount of books who student had read in the last three 

months, 

4. making time for academic reading is the time students report reading  

books about their subject, “Books  for class”, 

5. making time for non-academic reading is the time students report  read-

ing books that are not related with the subject they are learning, “Books 

not for class”, 

6. motivation in the family, namely the motivation reported students, for ex-

ample buying books, and advising books, and reading interest, 

7. motivation in the academic environment is that students report activities 

that teacher use to increase contiguity with the literary psychology, 

Based on the explanation above, it can be concluded that there are 

seven aspects of students’ reading habit, so researcher will be use this 

aspects in the questionnaire.  

2.1.2 The Concept of Reading Comprehension  

Reading is important to get some information from various types of 

material (Rojabi, 2018:24). However, to get the information needed, stu-

dents must read from a variety of available sources. Therefore, the important 

of reading for students because it is a skill that is needed by every student in 

learning or conveying language, so reading is one of the basic develop-

mental tasks that must be successful in school as an educational process. 

Reading skills are becoming more important for students to obtain informa-
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tion in the learning process of English. With reading activities, students will 

get information that is sometimes not presented by the teacher in class. It 

means, reading is a thought process to understand the text that is being read, 

and reading skills are very important for English students, because it is a 

skill that is needed by everyone in learning or conveying language. There-

fore, comprehension is an important aspect of reading activities. 

According to Caldwell (2008:5) comprehension is the ability to fully 

understand and be familiar with situations and facts. Comprehension is not a 

single unified process, it starts from moving the words on the page to the 

meaning in the mind, recognizing individual words using memory and 

knowledge of letter and sound patterns, matching the resulting pronuncia-

tion with meanings, and finally connecting words be the unit of ideas. This 

means a person ability to comprehend the context based on what is read or 

heard. Reading comprehension is also a message contained in the text being 

read, so in the process of reading language and mind interactions occur. 

In addition, Rubin in Somadoyo (2011:7) states that reading compre-

hension is an intellectual process that includes two main abilities, namely 

mastery of the meaning of words, and the ability to think about verbal con-

cepts. This opinion views that in reading comprehension there is a two-way 

concentration of the reader’s mind in reading activities. Readers actively 

res-pond by expressing the written sounds and language used by the writer. 

For this reason, readers are required to be able to express the meaning 

contained in the text, the meaning that the writer wants to convey. 
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In summary, it is concluded that reading comprehension is the process 

of identifying text to obtain meaning that involves knowledge associated 

with the contents of the reading text, then recalling the contents contained in 

the text. However, each individual comprehend of the context based on what 

is read or heard, so that the message contained in the text read interacts 

between language and mind. In addition, the reader must read a lot and 

practice his ability to get ideas contained in the contents of the reading text.  

2.1.2.1 Process of Reading 

The process of reading in outline can be classified into three stages 

(Patel and Jain, 2008:114—116) as follow: 

1. recognition stage, at this stage students only recognize the graphic parts 

of phonological items, just as students recognize words that are spoken in 

written form. The difficulty at this stage of recognition is that it depends 

on the difference between students’ mother tongue and English scripts, 

and between the two language spelling conventions, 

2. structuring stage, at this stage students look at the syntactic relationships 

of items, and comprehend the structural meaning of the syntactic units, 

3. interpretation stage, at this stage this is the highest level in the reading 

process, because students comprehend the importance of a word, phrase 

or sentence in the context of the whole discards, such as comprehend the 

use of words that are serious and encouraging, as well as distinguishing 

between statements of fact and statements of opinion. Therefore, this 

stage is the stage where students actually read information or for pleasure.  
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Based on the description above, it is concluded that the reading pro-

cess has three stages, namely has three stages, namely the stages of recogni-

tion, structuring and interpretation. The three stages must be passed by stu-

dents, so they can find the correct way to read. 

2.1.2.2 Strategies of Reading Comprehension 

There are some reading strategies, which can help us increase com-

prehend and skills in reading. Therefore, according to Brown (2004:185) 

there are two main strategies of reading comprehension, namely bottom-up 

and top-down strategies as follows. 

1. Bottom-up Strategies 

Bottom-up strategies is a reading process that starts with identi-

fying the words recognition; then move on to phrases, sentences, para-

graphs, and then text level processing. 

This bottom-up strategies is usually used when readers find the text 

being read difficult, and when the language text that is read is difficult, 

the reader begins to identifying the meaning of the words, then combines 

the meaningful words to gain an understanding of the phrases, sentences, 

and paragraphs, so as to achieve the overall meaning of the text being 

read. 

2. Top-down Strategies 

The process of getting the meaning of a text in a top-down stra-

tegies starts with the reader’s previous knowledge and experience. 

Therefore, with top-down strategies, the reader begins to process the text 

by applying the higher level stages. In this case, the reader begins by 
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predicting the meaning of the words, so this strategy also shows that 

reading is a process that involves the use of available language cues 

selected from perceptual input on the basis of the reader’s predictions.  

This Top-down strategies is usually used when the reader has a 

background in sufficient language knowledge and competence about the 

text being read, and when cues in the text can activate the content schema, 

although the reader has sufficient knowledge of the reading text and can 

understanding the meaning of each words in the text. 

Based on the description above, for students in English, there are two 

main strategies, namely bottom-up and top-down strategies to become 

efficient readers, so that the readers need to be able to master bottom-up 

strategies for processing letters, words, and phrases, as well as top-down, 

conceptually driven strategies for comprehension. 

2.1.2.3 Assessing of Reading Comprehension 

Reading assessment is to measure students’ reading skills and under-

standing at various class levels. In assessing student’s reading comprehen-

sion the teachers give a written text. In this research reading assessment to 

be used is multiple choices; students are given some text, and them given set 

questions in multiple choices. Therefore, Brown (2004:206—207) classifies 

eight assessment aspects of reading comprehension as follows.  

1. Main idea  

Main idea is the point paragraph which refers to important information 

that tells more about the whole idea of a paragraph or part of a text.  
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2. Expression/idioms/phrases 

Expression/idiom/phrase is a question that asks the reader to identify 

the meaning of a word. 

3. Inference (implied detail) 

Inference questions ask about the information implied by the passage 

rather than that which is directly stated. In other words, an inference ques-

tion is a guess that is not directly stated in the text. 

4. Grammatical Features (reference) 

Reference is the correlation obtained between the expressions and the 

speaker used to speak about. It means that a reference is a correlation bet-

ween objects in which one object designates, or acts as a means of linking to 

another object. 

5. Detail (scanning for a specifically stated detail) 

In reading, this skill is often called scanning. As opposed to reading to 

the point, read because they want certain details. 

6. Excluding facts not written (unstated detail) 

Excluding facts not written question is asking to students about infor-

mation in the text that is not explained directly. 

7. Supporting idea 

Supporting idea is the main idea of the writer’s by providing clarify-

cation about their meaning or supporting evidence. It means, the supporting 

idea explain the topic sentence or the main idea of a written reading. 
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8. Vocabulary in context 

Vocabulary in context questions is a question that asks the reader to 

determine the meaning of the vocabulary. 

In summary, it can be concluded that when teaching about main idea, 

expression/idioms/phrases, inference (implied detail), grammatical features 

(reference), detail (scanning for a specifically stated detail), excluding facts 

not written (unstated details), supporting idea, vocabulary in context, the 

material that tested must be from on aspects of the assessment.  

2.1.3 Types of Reading Text 

Types of reading text in English there are thirteen types, namely spoof, 

recount text, report text, analytical exposition, news item, anecdote, narra-

tive text, procedure text, description text, hortatory exposition, explanation 

text, discussion text, and reviews text. Therefore, the thirteen types are des-

cribed, as follows.  

1) Spoof is a text to retell an event with a humorous twist;  

2) Recount text is a text telling someone what you have done;  

3) Report text is a text to describe the way things are with reference to a 

range of natural, made and social phenomena in our environment;  

4) Analytical Exposition is a text to persuade the reader or listener that 

something in the case;  

5) News Item is a text to inform readers, listeners or viewers about events 

of the day which are considered newsworthy or important;  

6) Anecdote is a text to share with others an account of an unusual or amu-

sing incident;  
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7) Narrative text is a text to entertain the reader;  

8) Procedure text is a text telling someone else how to do something;  

9) Description text is a text to describe a particular person, place or thing;  

10) Hortatory Exposition text is a text to persuade the reader or listener that 

something should or should not be the case;  

11) Explanation text is a fundamental process in the exchange of informa-

tion and ideas;  

12) Discussion text is a text to present (at least) two points of view about an 

issue; and  

13) Reviews text is a text to critique an art work or event for a public au-

dience.  

Based on the explanation above, it can be concluded that in English 

there are many types of reading text, namely spoof, recount text, report text, 

analytical exposition, news item, anecdote, narrative text, procedure text, 

description text, hortatory exposition text, explanation text, discussion text, 

and reviews text. However, in each types of reading text has different func-

tions and purposes, so in this research, researcher only focused on recount 

text because the researcher want to know the ability of students to com-

prehend recount text, recount text is a text that tells the past events or pro-

vide information about in the past events. Therefore, for more details about 

recount text will be described as follows. 
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2.1.3.1 Definition of Recount Text  

Recount in the English dictionary which mean "Tell", while Recount 

Text mean "Text that tells". According to Warner (2009:25) a recount tells 

the reader about something that has happened, can be a story (fictional) 

recount or a factual recount. However, recount text is also a type of text that 

recounts an event, such as an accident, activity report, visit to a place, or 

other experience, in the form of an email, journal or diary. 

In addition, Dadang and Anggraeni (2008:13) state that recount text is 

a story that takes the reader to a journey through a series of events that is 

telling to share everyday experiences in the past with others. However, 

when telling a recount, it can invite others to share experiences and events in 

life to show that they have experienced the same feelings and reactions as 

those who read, so that the recount text aims to entertain or provide infor-

mation in the past to the reader.  

Regarding to the description above, it can be concluded that recount 

text is a text that tells about an event that has happened in the past, specifi-

cally tells a story of an event or a personal experience event that someone 

has experienced, so that they can share their daily experiences in the past 

with others.  

2.1.3.2 The Structure of Recount Text  

The structure of the recount text there are three main components, 

those are orientation, event, and re-orientation (Warner, 2009:25). The 

following is an explanation of the three components. 

1. Orientation, the first tells the reader who, where, and when it happened. 
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2. Event, in this section the writer’s informs the reader of important events 

in the order they happened. 

3. Re-orientation, at the end of the story the writer’s gives comment or sug-

gestions about the events. 

In summary, recount text tells the reader what happened in the past. 

It begins with an orientation described about who, where, when it 

happened, event described about what happened in the past, and last re-

orientation described about which summarizes the event. 

2.1.3.3 The Feature of Recount Text 

Some features of recount text that differentiates it from other types of 

text, namely using past tense, using a time setting in the past, focus only on 

one character, using Conjunction words (than, before, after, etcetera), and 

using the verb action.  

In summary, from some of the features of recount text above, these 

feature must be contained in a recount text, in order to know that the text is 

a recount text, and different from other types of text. 

2.2 Review of Previous Related Research  

As with previous research, several researchers revealed that the correlation 

between students’ reading habit and reading comprehension in English, such as 

research conducted by. 

First, Marcelina (2019) entitled The Correlation between Student’s Reading 

Habit and Student’s Reading Comprehension at the Seventh Grade of SMP Surya 

Dharma 2 Bandar Lampung in the Academic Year of 2019/2020. In this research 

has 30 samples, and used Product Moment Correlation to test the hypothesis. If 
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tobserved > ttable, so Ha is accepted. This research was found that the correlation bet-

ween variable X and Y was 0.591. It can be seen that the Product Moment table 

with N = 30 by using significant level 5% was 0.361 with the calculation score is 

tobserved > ttable or 0.591 > 0.361. It means that this research found there is signifi-

cant correlation between students’ reading habit and reading comprehension. 

Based on the result above, it can be concluded that there is significant correlation 

between students’ reading habit and their reading comprehension.  

Second, Wulandari (2015) entitled The Correlation between Student’s Rea-

ding Habit in English and Student’s Reading Comprehension Ability in the First 

Grade of SMP PGRI 1 Gunung Pelindung East Lampung in Academic Year 

2015/2016. In this research has 32 samples, and used Product Moment Correlation 

to test the hypothesis. If tobserved > ttable, so Ha is accepted. This research was found 

that the correlation between variable X and Y was 0.642. It can be seen that the 

Product Moment table with N = 32 by using significant level 5% was 0.349 with 

the calculation score is tobserved > ttable or 0.642 > 0.349. It means that this research 

found there is significant correlation between students’ reading habit and reading 

comprehension.  

Last, the researcher chose the title “The Correlation between Students’ 

Reading Habit and Reading Comprehension in English at the Eighth Grade of 

SMP Negeri 4 Kotabumi Academic Year 2020/2021”. In addition, the similarities 

between the previous researcher and this research are in independent and de-

pendent variables, namely Students’ Reading Habit and Reading Comprehension. 

Meanwhile, the differences are in the population, place, and subject of the re-

search. 
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2.3 Frame of Thinking  

Reading is one types of skill in language that students must be mastered. 

Through reading students will obtain information, science, and new experiences 

because the greatest source of information is in the written form. Reading compre-

hension is a skill students must be mastered, and students must read lot and prac-

tice their ability to get text ideas. Therefore, the purpose of reading is to compre-

hending the content of the text, but in reality, not all students can achieve that goal. 

Some students can read fluently all the content in the reading text, but do not com-

prehend the contents of the reading text. 

Furthermore, it is due to students’ reading habit, which is a part of several 

skills in other English, and reading skill can only be achieved properly if accom-

panied by a serious training effort. Therefore, reading habit need to be developed 

because by ordinary reading, students are able to capture many important things 

from reading, such as acquiring new vocabulary, and knowledge of grammar, so 

that knowledge can be useful in interpreting and comprehend various forms of 

reading. Meanwhile, with a lot of reading and the more varied types of reading the 

more words are understood and the easier it is to reach comprehend.  

In addition, the correlation between reading habit and reading comprehen-

sion is very close, namely a good reader is a reader who really comprehending 

what he is reading. However, this requires attention or concentration and ability 

that are closely related to a reading; so that normal reading shows that students 

who have adequate vocabulary, good grammar, and ability in summarizing sus-

ceptible will encounter difficulties in comprehend.  
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In summary, to find out how much the correlation between students’ reading 

habit and reading comprehension, so in this research, the independent variable is 

the students’ reading habit, while the dependent variable is reading comprehend-

sion. Theoretically, this research can be illustrated in figure 1 as follow.  

 
 

 

 

Picture 1 

      The Frame of Thinking Correlation of Students’  

                    Reading Habit and Reading Comprehension in English    

2.4 Hypothesis 

The hypothesis is a temporary answer to the formulation of the research pro-

blem which is stated in the form of a question sentence (Sugiyono, 2017:63). 

From on the basic frame of thinking, statistical hypothesis from this research as 

follows.  

H0 : There is no significant correlation between students’ reading habit and 

reading comprehension in English at the eighth grade of SMP Negeri 4 

Kotabumi academic year 2020/2021. 

Ha : There is significant correlation between students’ reading habit and 

reading comprehension in English at the eighth grade of SMP Negeri 4 

Kotabumi academic year 2020/2021. 

Reading Habit  

(X) 

Reading 

Comprehension (Y) 
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